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Counrse 101- Childhood and Development of Children

Mauimur Marks: 108
Thaory (Externad): 70, Practicum {Internall: 30
Tiudeat Contact Howrs: 1490
RBationale and Aim

=

This course on Child Studies is visualized as the first systematic introduction of the
D.ELEd. Student-teachers to the study of childhood and children. The purpose of
this cowrse is fo equip the student-teachers with the background knowledge that
he/she needs 1o develop an understanding of the elementary school child and his/her
socio-culiural contexts, This background includes a critical engagement with
theories, as well as socio-culiural issues in the world of children and childhood.
Butlding upon ithe above, the aim is 1o build sensitivity fowards children’s
developmental needs and capabilities, within their socio-cultural context.

Specific Objectives

» To review general concepiions about child and childhood (specifically with
reference to the Indian social contexi}

« To develop a sensitive and critical understanding of the different  social/
educational/ culivral realities ai the core of the exploration info childhood

« To develop an understanding of different aspecis of a child’s physical, motor,
social and emotional development

« To understand the developmental process of children with diverse abilities in
social, cultural and political context

» To encourage interaction with children and training in methods of child study to
understand aspects of the development of children

Unit 1: Perspectives in Development 20Hrs. 15 Marks

+ Introduction to development: concept and introduction to perspectives in
development, humanistic psychology and developmental theory

 Enduring themes in the study of development: development as multidimensional
and plural; Development as continuing through the life span; ways in which

development is continuous/discontinuous; socio-cultural contexts influencing
development



s (athering data about children from different contexts: nafuralistic observations;
iterviews; reflective journals about children; anecdotal records and narratives;
clinical methods with reference 1o Piaget

Unit Z: Physical - Motor Development 15 Hrs. 10 Marks

» (Growth and maturalion

+ Giross and fine motor development skills in infancy and preschool childre

- Role of parents and teachers in providing opportunities for physical-motor
development ¢.g. Play, activities efe.

s Fducational implication of the knowledge of motor development

Unit 3: Social, Emotional and Moral Development 40 Firs, 25 Marks

« Social theoties and gender development: meaning of gender roles, influences on
gender roles, stereotypes, gender in the playground

- Moral development: perspective of Kohlberg and Carol Gilligan's eritique; cultural
variations in moral reasoning

« Basic understanding of emotions: characteristics and factors affecting emotions

» Development of emotions: types of emotions, development of emotions in early
childhood and school years, some emotional problems of children and their
psychological handling, attachments- Bowlby & Ainsworth

« Personality development: Meaning, Nature and assessment, Freud: psycho-social
development-Erikson: influence of early childhood experiences on later personality

Unit 4: Childhood 15Hrs. 08 Marks

» Childhood as a modern construct: childhood in the context of poverty,
globalization and aduit culture

s Commonalities and diversities within the notion of childhood and how multiple

childhoods are constructed with particular reference to the Indian context



Linit 5; Contexis of Socializaiion s, 12 Marks

L]

Concept of socialization: family and aduli-child relationships; parenting-

Baumeind, child rearing practices

« Dealing with children: Separation from parents, children in créches: children in
orphanages

» Schooling: peer influences, school culture, relationships with teachers, teacher
expectations and school achievement; being out of school, overage learmer

s Relationships with peers: friendships and gender: competition and cooperation,
competition and conflict; aggression and bullying from early childhood to
adolescence

= Secial, economic and cultural differences in socialization: learning and behavioural

difficulties: implications for inclusion

5 Internal Procticum marks will be awarded on the basis of suggested activitles
given below. 30 Hrs, 30 Maris

Suggested activities:

Task 1: Ask Students to collect about ten newspaper articles that involve issues
related to parenting and childhood, analyse these and organise discussion in the
classroom.

Task 2: Hands-on Experience of Methods of Studying Children and Varying
Contexts in Childhood. The students can identify any child to understand 5-14 year
old children in diverse contexts and use case profile method to study her. The
teacher educator could organize the class in such a manner that different students’
profile children from varied socioeconomic backgrounds. This would aliow for a
wide range of data which could be subsequently analysed in groups. The task could
be helpful in understanding and supporting developmental and educational needs of
the marginalized learners; first generation learners, street children and slum children;
children with special needs. Case Profile Approach may include observations and
interview as tools to study socio-cultural contexts, child-rearing practices,
expectations from school, dreams and fantasies of the child.



Task 3: Students watch a movie (for instance: Selaan: Bowbay, Stanley ka dabba,
Lidean, Nil bastey sannata, Barfi, Toarey zameen Par efc.} collectively and reflect
an the portrayal of children in the same, Discussion could be held around depiction
of children from varving backgrounds, construct of childhood ete.

Maode of Transaction

> (lassroom discussions for developing conceptual understanding

« Close reading of text material/reseaich papers

¢ Individual and group presentaiions of issues and concerns raised in assignments

» Theoretical and practical activities/exercises/investigations; analysis interpretation
af collated observations, systematic data

Eseential Readings

P, Cole. M., Cole, 8. R, and Lighttoot, C. (2004). The Development of Children,
MNew York: Worth Publishers. Chapter 12 The stndy of Human Development

2. MNewman, B. M. and Newman, P.H. {2007). Theories of Human Development.
London: Lawrence Erlbaum Associates, publishers. Chapter 1: Introduction

3. Papalia, D. E. and Olds, 5. W. (2003). Human Development. New York: McGraw
Hill Higher Bducation. Chapter 1: The Study of Human Development, Chapler 2:
Theory and Research, Chapter 4: Physical Development During the First Three
Years, Chapter 7: Physical Development in Early Childhood, Chapter 9: Physical
Development in Middle Childhood

4. Saraswathi, T.S. (Ed.) (1999). Culture, Socialization and Human Development:
Theory, Research and Applications in India. Sage Publications Chapter 4:
Theoretical Frameworks in Cross-cultural Psychology, Chapter 6: Individualism in a
Collective Culture: A Case of Co-existence of Opposites

5. Vasanta, D. (2004). Childhood, Work and Schooling: Some Reflections.
Contemporary Education Dialogue, Vol. 2(1), 5-29

6. Mukunda, K. V. (2009). What Did You Ask in School Today? A Handbook on
Child Learning. Noida: Harper Collins. Chapter 4: Child Development, 79-96



Readings for Discussion

. Aries, P. {1965} Centuries of Chiidhood-A social history of the family life.

Random House Ine. Chapler @ The Ages of Life, Chapter 2: The Discovery of

Childhood, and Conclusion - The two concepts of childhood

Harris, M. and Butierworth, Q. (2002). Developmental Psychology: a

student’s handbook. New York: Tayler & Francis. Chapter 1 A Brief History

of Developmental Psychology. Twe ~Year Fle nentary Teacher Educatios

Programme NCTE

- Kaulfman et al (1993}, Exceptional Children. Allyn & Bacon: 6th Bd edition.
Boston, USA
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Advanced readings

Lo Kakkar, 5. (1978). Indian Childhood: Cultural 1deas, And Social Reality, New
Dethi: Guiord

2. Nambissan, G. {2010). Exclusion and Discrimination in Schools: Expertences of
Dalit Children; Working paper series Volume 01, NMumber 01, Indian Instituie of
Dalit Studies and UNICEF

3. Kakkar &, (1991). The Inner World: A Psycho-analyiic study of childhood and
society in India. Delhi: Oxford University Press
4. Sandra, L. Bem (1987). Gender Schema Theory and its Implications for Child

Development: raising gender a schematic children in a gender schematic society, in

M.R. Walsh, (ed). The Psychology of Women Harvard University Press Cambridge,
206-226

5. Weiner, M. (1991), The State and the Child in India: Child Labour and Education
Policy in Comparative Perspective. Princeton: Princeton University Press



Course 182 - Eduestion, Bociety, Currienlum and Learner

Mzodoum Marks: 1060
Theory (Externall: 70, Practicum {irternall 30
Stuclent Contact Hours: 140

Rationale and Afme

As future teachers and educators, students {Le. student teachers) nead o have
a solid foundation in the core principles and core concepts of education. This
paper introduces the philosophical, the sociological, and the historical
perspectives on education with a view to initiate inquiries and discussions on
significant facets, themes and questions regarding education in India. The
present centwry demands the need to understand the interface hetwesn
education aml society to deal with the issuss of prevalent societal inequality
and conflict, and address the demands for equality, justice, freedom, dignity
and diverstty, The philosophical, sociological and historicsl understanding of
education’s alms, processes and practices [ulfils this nced by crifically
elucidating the linkage that exists between education, knowledge and power.

Specitic Objectives:

&

&

To undersiand and explore the rmeaning, aims, purposes of education

To develop understanding of hilosophical, sociological and historical
i g ! 24

dimensions of education

¢ To identify and question one’s own long-established presumptions on
knowledge, learner, teacher, education and develop a more meaningful
understanding of them

e To expose students o divergent educational thoughts, perspectives and
practices, which will help them in creating secure, egalitarian and
pedagogically sound learning situations

Unit 1: Philosophical Understanding of Education 30 Hrs. 18 Marks

¢ Exploring and inquiring into the nature and need of education in human
societies

» Relationship between schooling and education and explering  various
educative processes in human societies

¢ Understanding the basic assumptions about human natuye, society, learning
and aims of education

e Ancient Indian Vedic Philosophy of Education and Gurukul System

@

Schooling and Education as visualized by different western and Indian
thinkers: Rousseay, Dewey, Montessori, Gandhi, Tagore, Krishnamurti,
Vivekanand, Gijubhai, Aurobindo and Maharishi Dayanand Saraswati



Elanit

&

=

S

&

&

-]

2: Education, Politics and Society B8 Hrs, 12 Marks
Prominent characteristics of education in India during colonial rule
India’s Contemporary Education: continuities with and shifts frem ¢olonial
fegacy
Development of Indian Education Sysiem in context of Politics
Role of education in reproducing dominance and challenging marginalization
with reference 1o class, caste, gender and religion

Teacher and society: A ontical appraisal of teacher”s status

3¢ Learning, Learner and Teaching 22 Hirs. 14 Marks

Learming: concept and nature

Learning, knowledge and skills: different ways of learning

Meaning of teaching and its refationship with learning and learner
Socialization and learning: understanding influences and factors that shape
carmer’s identity

Leamers m Context: Situating learner in the socio political and cultural
context

Unit 4: Knowledge and Curriculum 30 Hrs. 18 Marks

L]

L]

]

@

Child’s construction of knowledge: attaining knowledge through activity and
experience

‘Body of knowledge’ and children’s construction of knowledge

Concepts of Belief, Information, Knowledge and Understanding

Bodies of knowledge: different kinds of knowledge and their validation
processes

Processes and criteria for curriculum selection and construction

Knowledge and power: representation, inclusion and exclusion of knowledge
of different social groups in curriculum and textbooks

Unit 5: Learning in Changing Scenario 10 Hrs. 8 Marks

-]

L]

Education facilitation agencies: MHRD, NCTE, NUEPA, NCERT, CCRT,
SCERT, DIET and their role in changing scenario

Curriculum Frameworks: NCF-2005, NCFTE-2009



Innovaiive Teaching-Learning approaches: Web Technologies, MOOC,
NROER, SWAYAM Portal, TE Portal, ePathishala, eBasta and other online
learning Wols

¥ daternal Practicumt marks wil be aweeded on the basis of activities conducted

a8t the lapics fron the above Unils, 36 Fys. 34 Marks

BMode of Transaction

Critical thought and questioning should be the basts for the ansaction as well
as should be further hoped

Teachers must engage in dialogue and discussion with students minimizing
the wadittional lecture mode

Teachers should incorporate seminars, discussions, movie appraisals, group-
work, ficld works, projects and the close reading of articles, policies,
documents

The connections between all the five units must be sought

The units are to be studied by keeping the socio-historical-political context in
mind

Essential Readings

I

2

Badheka, Gijubhai. (2001). Baal Shikshan aur Shikshak. Bikaner: Vaagdevi
Prakashan.

. Chanana, Karuna. (2008). Bharat main Prathmik Shiksha main Langik

Asamnata: Manavadhikar Paripekshya in Sureshchandra Shukla and Krishna
Kumar (Eds.) Shiksha ka Samajshastriye Sandarbh. Delhi: Granthshipli (also
available in English 8. Shukla and Krishna. Kumar (Eds.) Sociological
Perspectives in Education: A Reader. Delhi: Chanakya Publications, 1985.)

. Dewey, John. (1952). The School and the Child, New York: The Maemillan

Company, (Also available in Hindi School aur Bachche Translation: RRCEE)
Kumar, Krishna. (1988). What is Worth Teaching. New Delhi: Orlent
Longman. Chapter 1: What is Worth Teaching? Chapter 2: Origins of the
Textbook Culture, Chapter 9: Listening to Gandhi (Also Available in Hindi
shaelshik Gyan aur Varchasav. New Delhi: Granthshilpi.)

. Palmer, Joy A. et. al (2001). Jean ~Jacques Rousseau, John Dewey,

Rabindranath Tagore, M.K. Gandhi, Maria Montessori Fifty Major Thinkers
on Education From Confucious fo Dewey, USA: Routledge



o

- Kably Humayun {1962) Indian Philosophy of Bducation, Asia Fublishing

House, Oxford

Aggarwal DD (20073 Bducarional Administration in India, Sarup & Sons,
New Delhi

Fducational Philosophy of Swami Vivekananda, Swami Davanand Saraswati
An Bducational Philosopher

CD/DYDs for Discussion

A fad B e

R

CIET/NCERT D ROM Four Bducetionnl Riddies oy Krishia Kumar
Debrata Roy DVD The Poet & The Mahatma

Krishnamurthy Foundation India DVD The Brain is Always Recording
NCERT CD ROM Battle For School by Shanta Sinha

NCERT CD ROM Globalisation and Bducation

. St Awobindo Ashram Trust DV India and Mer Future

Readings for Discussion

i
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Badheka, Gijubhai (1999). Montessori Paddhati. Chapter 5: Montessori Shala
ka Vaiavaran. Bikaner: Vaagdevi Prakashan.

Dewey, John. (2009). School aur Samaj. Delhi: Aakar. Chapter 2: School aur
Bachche ka Jeevan (Also available in English Dewey (2007, 1899) The
School and Society Cosimo: New York).

Krishnamurti, J. (2006). Krishnamurti on Education. Part I- Talks to Students:
Chapter 1: On Education, Chapter 4: On Freedom and Order, Part II:
Discussion with Teachers: Chapter 1: On Right Education. Chennai:
Krishnamurti Foundation of India.

Rousseau, Jacques J. (1979). Emile or on Education, translated by Allan
Blioom Basie. 7-18.

. Sykes, M. (1988). The Story of Naj Taleem, Nai Taleem Samiti, Sevagram:

Vardha. Chapter 3: The Seed Germinates, Chapter 4: Basic National
Education, (Also available in Hindi Nai taleem Ki Kahani Translation:
RRCEE)

. Thakur, R. (2004). Ravindranath ka Shikshadarshan. Chapter 1: Tote ki

Shiksha, Chapter 7: Aashram Shiksha, New Delhi: Granthshipli.

Sharma, A.P. (2010) Indian and Western Educational Philosophy, Unicorn
Books, New Delhi.



Advanced Readings

B

LA

. Acharya, P. (1996). “Indigencus Education and Brahminical P Hegemony in

Bengal’, and Shahidu lia&s Kazi “The ?mp@m_ and Impact of Government
Policy on Pathshala: Gurumohashays in Nineteenth Century Bengal'. In
Migel Crook {ed.} The Transimission of Knowledge in South Asia: Essays
on  EBducation, Religion, History and Politics. New Delhic Oxford
University Pregs, 98-118.

Kumar, K., (ksiuhgid Joand Amin, No(2007). “Introduction”: ‘Bdacation
and Luim;&: india’s Ouest for a Secular Poli cy’, In Krishna Komar and
foachim Oesterh 3% {Lds.) Education and Socis ai Change In South Asia
New Delhi: Orient Longman.

Nambissan, Geetha. B. (2000}, “Identity, Exclusion and the Fducation of
Tribal Communities’. In Rekha Wazir (Ed.} The Gender Gap i Basie
Education: NGOs as Change Agents. New Dellii: Sage.

Mambissan, Geetha, B, (2003} ‘Social Bxclusion, Children’s Work and
Education: A View from the Marging’. In Naila Kabeer, Geetha B
Nambissan and Ramya Subzahmaman (eds.) Child Labour and the Right io
Education in South Asia, 109-142. New Delhi: Sage.

Nath, N. (2007). ‘Stories of Struggle for Survival: Slum Children’s Lives
and Voices’. In Deepak Kumar Behera (Ed.) Childhoods in South Asia,
New Delhi: Pearson.

Saxena, Sadhana (2007). ‘Education of the Masses in India: A Critical
Enquiry’. In Krishna Kumar and Joachim Oesterheld (Eds.) Education and
Social Change in South Asia. New Delhi: Orient Longman.

Venkateswar, S. (2007). ‘Robbed of Childhood: Child Labour and
Domestic Service in South Asia’. In Deepak Kumar Behera (Ed.)
Childhoods in South Asia. New Delhi



Course 103 - Pedagogy across the Curriculum, ICT and Action Besearch
BAazimuen Marks: 106
Theory {External): 78, Practicum {intermal): 30
Student Contact Hours: 149
Rationale and Alm
The purpose of this course is 10 engage student-teachers with key issues of
organizing schools and learning environments and of visualizing and selecting
appropriate pedagogic approaches along with use of ICT and action research. The
course should enable them to fink their understanding of children, of their social
contexts and of curricular knowledge, to practical steps in organizing, motivating
and assessing learning. While engagement with subject matter is the chief aim of
pedagogic courses specific to disciplines, this course focuses on generic aspects of
pedagogy that cut across various school subjects. It intends to widen their awareness
of pedagogic possibilities, and to enrich their ‘pedagogic imagination’, so tha
studeni-teachers can think beyond standard approaches, and try to it their pedagogic
approaches with their aims of teaching and learning, while creating non-threatening
learning environments,
Specific Objectives:
® Tounderstand and explore the meaning, aims and purposes of pedagogy
¢ To develop understanding of pedagogic approaches along with use of ICT
® lo sirengthen ‘pedagogic imagination® so that studeni-ieachers can think
beyond the standard approaches and create a joytul learning environment
* To expose student-teachers o pedagogically sound learning situation

Unit 1: Frameworks for Teaching and Learning 23 Hrs. 15 marks

o Learning Environments in School Contexts: Classroom spaces, laboratory,
resource room, library, outdoor spaces; idea of building as a learning aid

¢ Ways of Organizing Schools, Classrooms and Learning Process:
Organization of non-graded or multi-grade, multi level schools and
classrooms: Individual tasks; small group activities; peer supported learning;
individualized learning programmes and the place and purpose of these.
Organizing grade-based classrooms: Whole class teaching, individual task,
pair-work, small group activities, cooperative learning in groups and the place
and purpose of these,

® Planning for teaching: Need for (and approaches to) planning for the year or
term, unit plans, planning for specific classroom sessions, planning for specific
students
Key considerations in planning I: learners and their background knowledge;
everyday concepts and situated cognition: learning objectives and learning

| 2-



experience; visualizing grouping of studenis

%«;e’.&}; considerations in planning I selecting and orgmi;ing «‘suhjegi -inaiter;
selecting formats of teaching-learning for enabling construction of knowledge;

use of textbooks, other resource materials; expositions, iask-seiting, project

planning

Key considerations in planning UL formulating questions to assess readiness

levels; to facilitate conceptualization and reflection and 1o assess grasp and

learning among students (Specific Units can be selected in cach of the school

subjects 1o coneretize the experience of planning classroom teaching)

Unii 2: Child-Centered Teaching-Learning Process in Classroom
23 Hrs, 15 marls
Manuging classroom learning:
Managing teaching-learning materials and resources; Managing teaching-
learning time and phases in a lesson; Managing students {in a groun and
individually); Guestioning current disciplinary practices; creating attention;
molivation and discipline in a non-threatening learning environment
o Critical review of educational practices and ‘child-centered’ learning:
Critical examination of terminology and practices associated with standard
teacher centered pedagogy (‘chalk and talk’) as well as child-centered lear ning
(‘learning by discovery™; ‘joyful learning’; *play way method®; ‘activity-based
tearning’; “project based learning’); Critical examination of notions of learner
capacity and tendencies associated with labeling children as intelligent, slow
learners, ‘educable’ ete.

Unit 3: Rele of Assessment in Teaching and Learning 18 Hrs. 10 marks

o Distinguishing Assessment for Learning and Assessment of Learning:
Modes of Assessment — a range from informal to formal modes, place of
assessment and feedback in the leaming process; understanding formative
assessment and summative assessment, implications of assessments.

o Strategies for Assessment;

Strategies for formative assessment; assessment as a continuumg creating
learning profiles, including portfolios; error analysis; developmg and using
assessment rubrics strategies for summative assessment; designing effective
tests critical review of teaching and assessment practices based solely on tests
and examinations



s Continuous and Comprehensive Fyaluation (R
Coneept; purpose and strategy; introduction of scheme of CCFE in Harvana; ifs
implementation and coping with various operational issues; correciive
measures for enhancing learning achievements of students; identification of
areas of strengths and diagnosis of problems on the basis of CCE and
formulation of remedial programme for improving the quality of learning
Unit 41 Use of Library, Audio-visual and 1T Resourcas
23 Hrs. 15 marks
= Managing and Using the School Library:
Using library as a resource in planing for teaching; educating students o use
the library for non-guided reading (for pleasurey; guding students o use the
fibrary as a resource for reference; oritical review of current Hbrary practices
@ Use of Audie-visual Resources:
Critical review of the impact of audio-visual media on students: strategies {or
using audio-visual media — films; documentaries in furthering learning
¢ ICT in Teaching-Learning:
Critical examination of the role of ICT in contemporary education;
Basics of Computer assisted Learning: Major components of Computers,
basic Knowledge of computer operations, using compuier as a strategy and
source of Learning using various packages, doing project work on MS Word,
preparing mark sheets and organizing daia with the help of MS Excel, power-
point presentation
Capacity development in use of ICTs: Accessing internet websites as a
resource for upgrading content knowledge, social networks for interaction and
sharing knowledge, ICT-based teaching-learning approaches in schools and
teacher professional development

Unit 5: Action Research and its application 23 Hrs. 15 marks
e Research:
What is research, research in education, types of educational research, data
collection and analysis, research design and report-writing?
e Action Research:
Action Research: definition, action research in education, characteristic, steps,

merits and demerits, benefits of action research, myth, case study in action
research

» Internal Practicum marks will be awarded on the basis of activities



conducied on the topics from the above Units, 30 Hrs, 30 Marks
Modes of Transaction
= Critieal reading and discussion of specific texis/ariicles to broaden exposure and
develop conceptual clarity (For Units 1. 7 3 & 4}
¢ Critical observation of schools and classrooms 1o understand aliernative ways of
organizing these; appreciate the elements that make for Hearning environments
> Observing, documenting and  interpreting  classrcom miteractions;  analyse
situations that reflect a distinetion between learning experiences and learning
outcomes and understand key ingredients of a sound pedagogy
¢ Analysis of content and presentation in school textbooks. for visualizing
understanding perspective and for pedagogic clements required for their usage in a
classroom
¢ Develop (a) concept maps and activities for theme based curriculuns design, and
(b} Teaching plans for a selected topic/concept in a subject. 14/ the above for
Unit 182}
»  Develop a portfolio of assessment tools and designing assessmenis for the above.
{For Unit 3
s Practical exercises for developing competence in use of library, audio-visual
and 1CT resources. (For unit 4)

Essential Readings
1. Badheka Gijubhai (2006) Diwaswapna, Montessori Bal Shikshan Samiti;
Churu,
. Rajaldesar. Brown George and E.C. Wragg (1993) Questioning, Routledge:
UK
3. Brown George and E.C.Wragg (1993), Explaining, Routledge : UK.
4. Elisabeth Dunne and Bennet Neville (1990) Talking and Learning in Groups.
Routledge.
5. Holt, John (1990) Learning All the Time. Addison-Wesley Publishing Co:
New York
6. Michael Marland (Indian Edition, 2005) Craft of the Classroom: A Survival
Guide, Heinemann Educational, Chapier 1: Starting Points, Chapter 2:
Relationships of the Classroom, Chapter 3: The Classroom Environment,
Chapter 7: The Rhythm of Teaching
7. Johnson, D.W. and R.T. Johanson (1999) Learning Together and Alore:
Cooperative Competitive and individualistic learning. (5th edition). Allyn &
Bacom: Boston

I
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8. Pollard, Andrew {2002) Reflective Teaching. Continuunt London, Chapter 3:
Developing an  Evidence-informed Classroom, pp 42-69 excerpts on
‘Organization: How are we Managing the Classroom? Behaviour: How are we
managing the Class? Teaching, How are we Developing Our Strategias?’:
Assessment: How are Monitoring Learning and Performance?’; and "Social
inclusion: What are the consequences of classroom practice?’

9. Freeman, Richard & Lewis, Roger {indian reprint, 2005}, Planning and

Implementing  Assessment, Routledge Falmer (Part One: Principles of

Assessmient, 4. and 5, Part Twe: The methors toolbox, 9. and 10., Part Three:

Sources of Assessment 11. 12, Part Four: Using Assessment Methods 14, 15.

16,17, 18, 19, 20; Part 50 Assessment lssues 25,26

Sukunda Usha (2008) Incuicating and enhancing the reading habit. Excerpt

foth
.

from a training manual for librarians in the southern vegion as part of an
NCERT workshop in January 2008,

11.Mukunda Usha (2011) Guide ta setting up an open library in Primary Schools.

12.Articles from Magazines and Journals for Teachers:

13.Teacher Plus, A 15, Vikrampuri, Secunderabad-500 009, www teacherplus.org

14 Journal of Krishnamurti Schools {available ohiine)

13.Learning Curve, News Letter, Ajim Premji Foundation.

16.5andarbha : Journal from Eklavya, Madhya Pradesh

17.Altrichter, H. (1991) ‘Do we need an alternative methodology for doing
alternative research?’ In 0. Zuber-Skerritt. (Ed) Action research for change
and development. Aldershot/Brookfield: Avebury.

18 Altrichter, H. (1992) ‘The concept of quality in action research: giving
practitioners a voice in educational research’. In M. Schratz (Ed.) Qualitative
Voices in Educational Research. London: Falmer Press p. 40- 55,

19.Altricher, H. (1993) Teachers investigate their work: An introduction to
methods of action research. New York: Routledge

20.Carr, W. and Kemmis, S. (1986) Becoming critical: education knowledge and
action research. London: Falmer Press.

21.Carter, K. {1993} The place of story in the study of teaching and teacher
education. Educational Researcher 22(18): 5-12.

/6



22.0ick, B, (2002} Action research: action and ressarch. fonline]

hitpy//www scuedu.au/schools/gom/ar/arp/aands . him! 2004,

Readings for Discussien
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Angella, W Litle (Ed) (20063 Education for All and Multi-grade Teaching:
Challenges and Opportunities, Springer: Netherlands, chapter 2: Leaming
Opportunities for All: pedagogy in muliigrade and monograde classrooms in
the Turks and Caicos Islands, ppy 27-46; chapter 14: Multigrade Lessons for
E¥F AL a synthests, pp. 300-348.

BHLA (2001} To Teack Billings Publishers; UK
Bruner, Jerome (1996} In The Culture of Educarion, Harverd U BEversity
Press: Cambridge. Chapter2: Folk Pedagogy, pp 44-65.

Dewey, John (1897) My Pedugogic Creed. School Jowrnal, Vol 34
(Available in Hindi: Translation-RRCEE)

Holt, Jobin (19643 How Children Fail. Pitman Publishing Corporalion: USA
Rami, €. (1974) Pedagogical Principles Derived from Praget’s theory:
Relevance for Educational Practice. In Milton Schwebel and Jane Raph. (eds.)
Piaget in Classroom. Londom: Routledge and Kegan Paul, 199-215.
Sarangapani, Padma (2003) Consiruction of School Knowledge. New Delhi:
Sage Publications. Select Chapters.

Sylvia Ashton Warner (2004) Adhyapak Granth Shilpi: Mew Delhi. (Available
in English as well).
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Course 104 - Contemporary Iadian Society
Maximum Marks: 106
Theory {Externall: 70, Practicum internall 30
Student Contact Hours: 140
Hationale and Aim

This course involves an understanding of the events and issues that have influenced
and continue to shape the lives of people in India, The students wauld gain &
perspective on historical, political, economic trajectories of indian saciety. Through
the study of polity, institutions, economy, society and policles within India, this
course exposes students 1o significant issues in the cortemporary indian setting. A
critical understanding of our contemporary Indian society becomes indispensable
for a teacher, who needs to respond o the social context of children and thelr
diverse life exgeriences, This course, therefore, has been structured into themes
and draws upon different social science disciplines to facilitate a broad
understanding of the complex nature of issues and topics under discussion, The
course should enable students and teachers to think critically and to be able to
situate their personal and general assumptions within a broader sociological
framework,

Specific Objectives

* To be familiar with the interdisciplinary analysis of coneepts, ideas and concerns
¢ To familiarize with the socio- political economic dimensions of Indian society and
appreciating its diversity
* To develop an understanding of the trends, issues, and challenges facing
contemporary Indian society
° To understand the relationships between specific political institutions, economic
policies, and social structures in order to comprehend the achievements, persistent
problems and challenges facing contemporary Indian society
Unit 1: India: Emergence from the Freedom Struggle

14Hrs, 10 Marks
® Impact of colonialism on Indian society, economy and polity
» Anti-colonial struggle and different visions about independent india



o institutional structures of the Indian nation state: Continuities and Breaks with
the colonial apparatus

Unit 2: Constitution of india and Fducation 32Hrs. 20marks

= Constitutionai vision of independent india: then and now

= Constitution and Education: Concurrent status of education

= Policies, Acts and Provisions related to education and children with special
reference to their contexis (class, caste, tribe, religion, language and gender)

* Reservation as an egalitarian policy

= Equality and Justice in the indian Constitution, differential schoot system and the
idea of common neighbarhood school

Unit 3: Democracy in india 3Z2Hrs, 20 Marks

» Institutional Structures: The Centre and the State, the Judiciary, Legislature and
Executive

e Democracy, Party system and Electoral Politics

* Decentralization and Panchayati Raj (specifically through 73rd and 74th
amendments)

® Grass-root social and political movements and Indian democracy

» Challenges to deepen Indian democracy in relation to inequities of caste, class,
gender and religious and linguistic identities

Unit 4: indian Economy 32Hrs. 20Marks

° Issues and Debates on Globalization, Liberalization and Privatization of economy
¢ Meaning and politics of development and its effects

¢ Development and Environmental concerns

° Agrarian economy: key features, land ownership, landlessness, agricultural
production, market and credit

¢ Unorganised sector and migrant labor {to be studied with the help of a project
based on locally done field work)

» Internal Practicum marks will be awarded on the basis of Suggested Projects on
Contemporary Indian issues given below: 30 Hrs. 30 Marks
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Suggested Projects:
« Critical appraisal of Constitutional values as practised in an Educational institution
» Comparative study of ditferent workplaces
» Contlicts and Social Movements in indiar Women, Dalit and tribal movemants,
Displacement, Land, Human Rights, Communal mobilisation
= Displacement and Development Two -Year Elementary Teacher Fducstion
Prograrnme NCTE 7
» Educational debates and movements
s First generation learner in school
¢ Children with disability and inclusive education
* Role of Media in Democracy
» Understanding childhood in India
» Analysis of contemporary debates in media
» Education for Peace
= Construct of the child and school in BTF act
s Language within school
« Tracing any farm/industrial product to its origin
¢ Role of state and international political economy in producing and addressing
marginalization
¢ Linguistic and religious diversity of India
* Significance of minority rights
* Educational status, opportunities and experiences of Dalits, Tribals and Religious
minorities in India
* Marginalization and education of children from slums and distress migration
» Challenges of pluralisit education in the context of conflict
* Impact of electronic media on children
* Understanding youth culture in the present times and the impact of internet and
other visual mediums
e Traffic rules and general etiquettes
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Mode of Transaction

® Teachers should incorporate discussions, projects, documeniaries, movies and
fields based projects

* Close and critical reading, as well as analysis of various articles, policy
documents, texts, documentaries ansd movies should be developed

¢ in a group, studeni-teacher should conduct fisld hased projects, and be able to
analytically document their findings

® Dialogue and discussions has to be the key for the transaction of this course
Essential Readings

L. NCERT {2008) Social and Political Life-i. Class VI Textbook, Unit 2 and 3

2. NCERT {2007 Sovial and Palitical Life-1). Class VI Textbook, Chapter 1 and 2

3. NCERT (2008} Social and Political life-HE Class Vi Texthook, Unit 1, 2 ang 4
AGNGOU Unit 10 indian national movement in Block-2 Emergence of independent

o

tndia. In (FHS) Foundations Course in Humanities and Social Sciences
2. Kasturi, K. (2008). Of Public Purpose and Private Profit. Seminar Mo, 582,
February (Special Economic Zones lssue)

Documentarias/ DVDs for Discussion

1. 5o Shall You Reap, 35 min, 2007 by Ajay Bhardwaj (A film on genetically
engineered (GE) seeds with specific reference to India} Two —Year Elementary
Teacher Education Programme NCTE 8

2. The Bitter Drink, 27 min by P. Baburaj & C. Saratchandran (Chronicles the
struggle of the tribal community, against the mighty global giant Coca Cola; alsc
discusses the issue of the ownership of natural resources, mainly water.)

3. Cry of the Forest, 30 min, 2001 by Krishnendu Bose (Film on the politics of
conservation, it tries to Jook into a more holistic meaning of conservation where
people also are part of the forest and animals) 4. Unlimited Girls, 94 min, 2002 by
Paromita Vohra {A feminist tale told through conversations with cab-drivers,
activists, yuppies, cop-scriptwriters, teachers, colleges students and a cast of oddly
named and unsean women in a chatroom

5. Wonder, 60 mins by Anupama Srinivasan {On schooling in india)

6. Movie 1947 Earth (1999) by Deepa Mehta

7. Movie Rabba Hun Kee Kariye by Ajay Bharadwa]
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Readings for Discussion

1. The leaflet thrown in the Central Assembly, New Delhi-8th Aprit 1929
bt/ /www shahidbhagatsingh.org/index

2. Speech Oy ihe Eve of The Last Fast
htto://www mkesandhi org/speeches/speechiain him

3. Right to Education Act 2009./ RT! Act 2005/GST 2016

4. Kashyap, Subhash €. {1992}, Our Parliament. New Delhi: National Book Trust

5. Sadgopal, A, (2000}, Shiksha Main Baclav ka Sawal: Samajik Anubhavo se Niti Tak,
Delhi: Granth Shilpi

6. Sadgopal, A, {2009} Muft aur Anivarya Shiksha Adhikaar Vidheyak 2008,
Vimarsh, Vol 1

Advanced Readings

1. Batra, L. {2008). Deconstructing the World Class City. Seminar, No, 582. {Special
Economiic Zones Issue).

2. Deshpande, 5. (2004). Contemporary India: A Sociological View. New Delhi:
Penguin Chapter 5: Caste inequalities in India Today.

3. tha, S. (2002). Secularism in the Constituent Assembly Debates 1946-1950.
Economic and Political Weekly, 27, 3175-3180.

4. Kapila, U. (2009). Indian Economy Since independence, New Delhi: Academic
Foundation. Chapter 1: Indian Economy at independence.

5. Masani, M. (1977). Bliss Was It in That Dawn: A Political Memoair up to
Independence india: Arnold-Heinemann Publishers. Chapter 15

6. Sen, A. and Dreze, I. (1997). india: Economic development and social
Opportunity. Delhi: Oxford india Paperbacks. Introduction, Chapter 1: Radical
Needs and Moderate Reforms. Chapter 3: Agrarian Politics and Rural Development
in West Bengal, Chapter 5: Morality, Fertility and Gender Bias in India: A District-
Level Analysis.

7. Thapar, R. (2000). india: Another Millennium. New Delhi: Penguin. Two —Year
Elementary Teacher Education Programme NCTE 9
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Course 105 - Proficiency & Pedugesy of Mathematies
Miaimune Marks: 100
Theory (Extesnall: 70, Practicum {Internalh 20
Sradent Contact Hours: 140
Rationale and Al
When children come tw school, they are already familiar with mathematics and are
using it in their own ways, In school they come across a systematic treatment of
mathematics which at times is in conflict with their internalized processes. It is
important for teachers (o understand these conflicts and differences for effective
tearning. In the Position Paper produced by the National Focus Group on Teaching
of Mathematics (NCERT, 2006} it was said, "Mathematics education refiss very
neavily on the preparation that the teacher has, in her own understanding of
mathematics, and in her bag of pedagogic techniques”. Every teacher needs io
develop her understanding of mathematics afresh from the point of view that takes
i account the processes in which learning takes place in children’s’ mind. Teachears
need to be aware of the ways in which students think so that they can design and
adapt their teaching approaches to deal with the alternative conceptions of
mathematical knowledge of young learners. The aim of the course is to sensitize
prospective teachers that, not only do they need to reflect on their own knowledge
of mathematical content taught at the primary level but they also need to connect
to children and their experiences. Engagerent with this course should enable
prospective teachers to learn and reflect on what research has to say about
children and their mathematics education and use it to promote learning.

Specific Objectives
To help student-teachers:
e retlect on what is mathematics, by actually "doing" mathematics — spotting

and exploring patterns in a calendar, a multiplication table and other such
number matrices

s reflect on why we need to learn mathematics

e reflect on the fact that mathematics is a subject that everyone can do and
enjoy

¢ develop deeper insights into the content areas of mathematics at the
primary level

* become sensitive about the ways in which children respond to mathematical
knowledge

* become aware of the historical roots of the subject, and of great problems
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that mathematicians have grappled with in past centuries, which have served
as guide posts in the development of the subject;

become aware of the fact that mathematics is a human endeavour

become aware of the exploratory nature of the subject, and the fact that
mathematics is "work in progress” and not a “finished product”

gain awareness of the aesthetic and fun side of mathematics, and its
rovtedness in pattern, rhythm and play, through exposure to mosalc, rangofi,
kolam, number games and puzzles

gain facility in hand-on activities such as paper folding and model

develop skills, acauire appropriate attitudes, learn offective strategies that
promote effective children’s learing

Unit-1  Perspective about Mathematical Knowledge 16 Hrs. 10 Marks

&

Aspect of Mathematical Knowledge: Conceptual and procedural, Mature of
dMathematics

e Vergnaud's framework for acquisition of concepts with respect to
Mathematical Knowledge
o Effect of socio-culiural back ground of children on Mathematical Knowledge,
Community Mathematics
Unit-2 Children’s Conceptualization of Mathematics 22 Hrs. 14 Marks
¢ Theories of Mathematics learning: Piaget, Dienes, Skemp, Asubal, Bruner,
Vygotsky
¢ Contribution of Indian Mathematicians: Aryabhatt, Brahmagupta,
Bhaskaracharya, Ramanujan
¢ Role of Language of communication in a Mathematics classroom
Unit-3 Aspect of Teaching Mathematics 22 Hrs. 14 Marks
¢ Beliefs about teaching-learning processes
e Planning for teaching: Lesson Plan, Activity based teaching, Joyful activities
» Co-relation of Mathematics with other subjects
e lLanguage of Mathematics
e

Problems of Mathematics teaching
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Unit-4 Proficiency in Content of Primary Classes 30 Hrs. 20 Marks
= Number: Number Concept, Counting, Place Value {using Sbacus), Arithmetic
Operation, Pattern, Fraction, Decimal, Factors

»  Data Handling: Collection, Classification and interpretation of data

s Space and Shapes: Geometric shapes, Syimmetry, Construction of geometric
shapes {using paper cutling and folding method, Geometrical equipment,
Tangram and Geoboard)

s Measurement: The idea of Unit, Lengih, Volume, Weighi, Perimeter, Area,
Time, Money

= Practive guestions : Practice questions should be activity based and taken from
the text books of classes tio v

e Lesson Plan: Preparation of Lesson Plans based on text-hooks of classes | 1o V

Unit-5 Communicating Mathematics 20 hrs, 12 Marks
¢ Curriculum and classroom practices
¢ The role of text-book in the teaching —learning process of Mathematics
s Mathematics Laboratory/Resource room
s Feed back to students about errors committed in their warlk
= Mathematics phobia and coping with failure
¢ Diagnostic and Remedial teaching

> Internal Practicum marks will be awarded on the basis of activities conducted on
the topics from the above Units. 30 Hrs. 30 Marks

Mode of Transaction

* Prospective teachers to be engaged in discussions on observed children’s
work in order to acquire an understanding how children respond to
mathematical knowledge

¢ Prospective teachers in groups develop concept maps to understand linkages
and relationships between various mathematical concepts and imbibe the
importance of team work

¢ Reading of texts (suggested as discussion} with dialogue to understand
theory from the point of view of issues raised

¢ Collecting historical samples of mathematical knowledge (such as ways to
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multiply in different cultures) and reflecting on them

Performing simple mathematical experiments and investigations, with
numbers or geometric shapes

Preparing mathematical models, particularly geometric ~ paper folding,
straw or string models of polvhedra, tesseliations, ete

Critically examining teaching-learning materiais through presentations

Essential Beadings

1.

Pl

LAl

Haylock, D. (2006} Mathematics Fxplained for Primary teschers, Sage | New
Delhi. Ch 22: Measurement pp 247-263.

- Lieback, P. {1984}, How children learn maothematics: o guide for porents and

teachers, Penguin: London.

- Ohson, T A Mathematics Through Paper Folding. Arvind Gupta's tovs book

Gallery. hitp://evanpediain/th/Resources/books/pa nerfolding. pdf

. Post, Thomas, R. {1992} Teuaching Mathematics in 6{@;5@5 K-8, Research-

Based Methods. California: Allyn and Bacon, Chapters 1, 4, 5, & 6.

Skemp, Richard R.{1989) Mothematics in the Primary School. Rouledge:
London Chapter 3: The farmation of Mathematical Concepts, pp 49-71
Chapter 4: The Construction of Mathematical Knowledge, pp 72-89 Chapters;
Understanding Mathematical Symbolism, D0-108.

Srinivasan P K Romping in Numberiand, National Book Trust: New Delhi.
http://ﬂvanpedia.in!‘tft/Resources/books/rompinginnun’lberiandeng.pdf

. Srinivasan P K Number Fun With o Calendar, Arvind Gupta's toys hook

Gallery. hitp://gvanpedia.in/tft/Resources/books/calender ndf
Srinivasan P. K. Math Club Activities, Arvind Gupta's toys book Gallery
http://gvanpedia.in/tft/Resources/books/pkshindu.pdf.

. Zevenbergen, R., et al. (2005), Teaching Mathematics in Primary Schools,

Allen & Unwin: Australia (First South Asian Edition). Chapter 2,3, 7and 9.

Readings for Discussion

1. Carraher, T. N., et al. (1988) Mathematical concepts in everyday life. in G, B,

2.

3.

Saxe & M. Gearhart (ed) Children’s mothematics. New Directions for Child
Development. Jossey-Bass: San Francisco. pp 71-87

IGNOU, AMT ~ 01 Teaching of Primary School Mathematics. IGNOU: New
Dethi

IGNOU, LMT - 01, Learning Mathematics. IGNOU: New Delhi
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NCERT (2005) NCF 2005 Position Paper on Mothematics 8NCERT: Now Dalhi

. Paul Lockhart, tackhart's Lament

htip://www maa.org/deviin/LockhartsLament pdf

Skemp, R. {1978} Refational understanding and instrumental undersia naing.
Arithmetic Teacher, 9-15

Wood, David. (1998}). The Mathematical Mind, In How Children Think and
Learn. Blackwell Publishing: UK. Chapter 8, pp 225-255

Advanced Readings

i.

i

Ball, D.Let. al. {2008). Content Knowledge for Teaching: What Makes it
Special?
Journal of Teacher Education, 59(5),

. Briggs, M. and Davis, 5. {2007}, Cregtive Teaching: Mathematics in the sarly

vears and primary dassreom, Routledge: UK. pp 82-407.

Douglas, H. Clements, Julie, S. {2009}, Learning and Teaching Early Math: The
Learning Trajectories ApproachRoutledge: UK

Nunes, T. and P, Brvant, {ed) (1996). Children doing mathematics. Blackwell -
UK

Orton A, (2004). Learning Maothematics, issues, theory and classroom
practice. Continuum: London. pp. 1-26, 156-174, 175-193.

Richard R.S. {2002} Understanding mathematical symioiis in Mathematics
In Primary Schools. Routledge: UK
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Course 106- Proficiency & Pedagogy of Environmental Studies
faxirmaur Moarks: 100
Theory {Externad}: 76, Practicum dnternall 30
Student Contact Hours: 149

Rationale and Alm
The main aim of this course is to prepare teachers for the understanding of
philosophical and epistemological basis of EVS as a composite area of study that
draws upon physical, natural and social environment of a child, The contents
related 1o cohcepts i EVS are embedded the course. As students underst

and
children’s ideas, it is also an opportunity for the teacher educator 1o heln them

revisit and challenge thelr own concepiual understanding, ideniify misconceptions

and advance towards a betier understanding. This course along with the courses in
Child studies and Contemporary Studies will help the future teachers goin o deeper
understanding of the wavs in which children make sense of theilv physical, natural
and social environment and this insight will enrich their classroom teaching and
learning.
Specific obiectives
¢ To help student-teachers understand the scope of EVS and internal’=e different
perspectives of curriculum organization
= To facilitate student-teachers to probe into children’s ideas in physical, natural
and social environment
* To prepare student-teachers to plan and carry out classroom transaction in the
fight of various theoretical viewpoints of learning
° To prepare student-teachers to assess children’s learning using different
pathways
Unit 1: Concept of Environment Studies 22 Hrs. 15 Marks
» Scope of EVS as a curricular area at the primary level
» Curriculum QOrganization — two perspectives

(a) EVS as an integrated area of study that draws upon understanding from
physical, natural and social environment of a child.

(b} Students study different syllabi (e.g. NCERT, SCERT Haryana a1 Belhi) to
see how curriculum vision takes the shape of syllabus.
¢ Environmental Studies and Environmental Education
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Unit 2: Undevstanding Childrer’s ideas 22 Firs, 1% Marks
s Perspectives in £VS Learning ~Bruner, and Ausubel

= Children’s ideas — Preconceptions, Alternative Conceptions

s Characteristics of Children’s Ideas, Researches on Children's Ideas

s implications of understanding children's ideas for classroom fransaction

» Analysing school textbooks for age appropriatensss, relevance, hasosd on the
above
Unit 3: Classroom Transaction and Assessment 2 Hrs, 10 Marks

° Ways of conducting inquiry: observations, activities, discussions, and sall group
work, field visits, projects, surveys, experimentation ete,

« Process Skills in EVS: Student-teachers organize simple activivies for o ildrer

experiments to see what floats and what sinks in water; visit to nearby cinic, p
stable, market; grouping flowers, seeds, leaves; analysis of newspaper o ort
children. This will give them a chance to understand how children e ize

ideas, make linkages, classify, analyse, kind of questions they ask, express
themselves.

= Different ways of assessment and reporting assessment for furth- learning
Student-teachers use multiple ways of assessment using children's pt Lopraphs,
drawings, narratives, children's discussion etc while teaching in sc They
prepare students™ portfolios and report children's progress on various ‘ndicators
such as expression, concern for justice, equality etc.

Unit 4: Planning for Teaching 22 Hrs. 14 7 "niks

* Considerations in concept-maps and thematic web charts
e Evolving a Unit Plan framework. These can be discussed with peer grotps
* Resource pool of materials: community resources, developing, maintairing and
utilizing other resources - newspaper reports, films, pictures, photogr:
collection of seeds, flowers etc, iconic maps and local area maps
* Reflecting on classroom practices: maintaining reflective journal. of their
internship experience in schools
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Unit 5: Proficlency in Environmenta! Studies 24 Hrs. 17 riarks
Thematic proficiencies based on dass -V curricidum as appioved from time 1o
tima by Education Departiment, Govi. of Haryana. The following seven thoes have
been included:

- My Family and My friend

H- Food

Hi- Flora and Fauna in Surrounding

-Water

V-Shaiter

Vi-Transporiation and Communication

Vi-Man Made Things in Surrounding

Prepare unil plans, lesson plans on basis of above seven themes. (Erilusis on
loyful and art integrated learning and play way miethods)

» Internal Practicum marks will be awarded on the bosis of «otivities
conducted on the topics from the above Units, 34 Hrs, 308 0rks

£ssential Readings

1. NCERT, (2005}. National Curriculum Framework. New Delhi: NCERT

2. NCERT, (2005). Syllabus for Elementary Classes- Volume |. New Delhi: ©7 =7

3.5CERT Haryana, Gurugram,(2016). Syllabus for Elementary Classes

4.CISCE Curriculum for Elementary Classes Vol.ll, New Delhi

5. Raina, V. and Singh, D. P. (2001). What is Science. Dispatch, October-Deramber

6. Sarabhai, V. K, Pandya, M. and Namagiri, R. (2007). , Thilisi to Ahmad~5ad— The

Journey of Environmental Education—A Source bhook™ Cenire for [: nment

Education, Ahmedabad

7. Seminar Proceedings Seminar on EVS organized by Vidya Bhawno Udaipur

1995/96

8. Gueseng, E, and Therghiem, A. (1985). Children’s Ideas in Science, Mit - Jeynes:
Open University Press.

9. Harlen, W. Elstgeest, J. (1998). UNESCO Source Book for Science in ti- - Primary

School, New Delhi: NBT
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10, NCERT, {2008). Source Book on Assessment for Classes t - v, Environmental
Studies, New Delhi: NCERT

i1, Chisppetts, E. L., Koballa, T. R and Collette, A, T. (1898), Science instruciion in
Middie and Secondary Schools, New lersey: Merrill,

12, Pollard, A. (2002). Reflective Teaching, London: Continuum.

13, EVS textbooks “Jharokha” series prepared by SCERT, Harvana, Gurugram for
class Hi-V (2016}

Readings for Discussion

1. Agnihotrd, R, Khanna, K. and Shukla, AL L {1994) Prashika, Eklavya™s Innnvative
experiment in Primary Education.

2. Cantre for Sclence and Environment, Cirizen’s Reporis, New Delhi, especially the
2k Report,

3. Mishra, A, (2004). Aaj bhi Kharsin hai Talaab, Gandhi Peace Foundation, 5th
Edition,

4. Sainath, P. (1996), Evervbody Loves a Good Drought- Stories from india’s Poorest
Districts, Penguin Books.

. Shiva, V. (2000). Stolen Harvest: The Hijacking of Global Food Supply, Cambridge,
UK: South End Press.

6. Driver, R. (1981). Pupils* Alternative Frameworks in Science, European Journal of
Science Education 3(1), 93-101.

7. Driver, R., Squires, A, Rushworth, P. and Wood-Robinson, V. {2006}, Making
Sense of Secondary Science: Research into Children’s Ideas, London: Routledge
Falmer.

8. George, Alex M. (2007). Children’s Perception of Sarkar- A critique of Civies Text
books, Bhopal: Eklavya. |

9. NCERT, (2008). Source Book on Assessment for Classes V. Chapter 2:
Environmental Studies, New Delhi: NCERT. Two —Year Elementary Teacher
Education Programme NCTE 46

10. Piaget, J. (1930). The Child’s Conception of Physical Causality. London: Kegan
Paul, Trench, Trubner & Co. Ltd.



Advanced Readings

1. Ausubel, David P. {1969), Some Psychological and Educational Limitations of
Learning by Discovery in Anderson, Hans O. (Ed.), Readings in Science Education for
the Secondary School, Macmilian, 97-113.

2. Bruner, Jerome S. {1960). The Process of Education, New Delhi: Atma Ram &
o115,

3. Gilbert, J. K. Osborae, R. 1. and Fensham, . 4, {1982}, Children®s Science and its
Consequences for Teaching. Science Education. john Wiley & Sons, Inc. 86{4), 623-
33,

4. Rieber, Robert W. And Carton, Aaron S (1987), The coliected works of LS,
vygotsky Volume |, Ch. 6-Development of scientific concepts in childhood, 167-242.
5. Devereuy, 1. {2000). Primary Science, London: Paul Champman Publishing

6. Harlen, W. (2006}, Teaching, Learning and Assessing Science 5 - 12, London: Sage
7. Howe, A, C. and lJones, L. {1998} Engaging children in Science, New Jersey:
Prentice Hail.

8. Fensham Peter J., Gunstone R, and White Richard T., (eds.} {1994). The content
of science; A Constructivist approach to its Teaching and learning. London: The
Falmer Press, Taylor and Francis Inc.

9. Gilbert, J. (2004). The Routledge Falmer Reader in Science Education, London:
Routledge

10. Mintzes, Joel )., Wandersee, James H. and Novak, Joseph D. (1998). Teaching
science for Understanding: A Human Constructivist View. California: Academic
press.

11. Parkinson. J. (2004). Reflective Teaching of Science 11-18. London: Continuum.

School Textbooks

EVS textbooks for primary grades from: Digantar, Jaipur

* Eklavya, Madhya Pradesh

= Sangati, Avehi Abacus, Mumbai

* SCERT, Haryana, Gurugram {2016 Environmental Studies “Jharokha” for class Hi-V

* SCERT, Rajasthan, Udaipur (2014) Environmental Studies Meri Duniya for class IH-V.

*NCERT (2007) -Looking Around, Textbooks far class -V, New Delhi.
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Course 147- Proficiency in English Language

Masimum Maorks: 160
Theary {External}: 70, Practicum {internal): 30
Student Coptact Hours: 140

Rationale and &im

The purpose of this course is to enable the stugeni-teachers to improve their
proficiency in English. This course focuses on the receptive {listening and reading)
and productive {speaking and writing) skills of english and combines within each of
these, both an aporoach on proficiency in usage and proficiency in classroom
teaching. The aim is to enjoy learning English and constantly reflect on this tearning
to link it with pedagogical strategies.

Specific Objectives

= To strengthen the student-teachers’ proficiency in English language

= To brush up their knowledge of grammatical, lexical and discourse systems in
English

¢ To enable students o link this with pedagogy

¢ To re-sequence units of study for those who may have no knowiedge of English

Unit 1: Need, Importance and Objectives of teaching of English
18 Hrs.12 Marks
° What is language: First, second and foreign language?
» Language as means of communication and thin king
¢ Need and Importance of teaching of English at elementary stage
* Aims and objectives of teaching of English as second language at elementary
stage
» Key factors affecting second la nguage acquisition
* Role of mother tongue in teaching of English



Unit2:  Lstening and Speaking 18 Hre 12 Marks
Developing/Improving listening and speaking skifls

e Listening  with comprehension 1w follow simple  instructions, public
announcements, telephonic conversation, class-room discussions, radio, TV
news, sPOrts commentary ete,

(Note: All the above activities should be oroanised in the closs-room)

* Sound syster of language- phonology and prosody

= Stress: word stress and sentence stress In connected speach, rhythm and
intonation

« Using dictionary for correct pronunciation and siress

e Punctuation

Teaching Listening and speaking skills

» Phonemic drills {with the use of minimal pairs e.g. bit- beat, bet- bat, full- fool,
got- goat ete.}

= Organizing listening and speaking activities: rhymes, poems, songs, telling
stories, role play and dramatization from ‘My Book of English’ I-V {at least 5
examples of each)

« Practice of correct pronunciation of some new words and mispronounced
words in the textbooks of primary classes

Unit 3: Reading 15 Hrs. 18 Marks
Acquisition of reading skiil

« Reading with comprehension

« Inferences, analysis and extrapolation

« Reading strategies including word-attack strategies

« Discourse analysis

= Using reading as a tool for reference skilis i.e. use of dictionary, encyclopedia
and internet

» Using ideas of literary terms i.e. simile, metaphor, alliteration, paradox, irony
and satire to analyse chapters from textbooks
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Feaching Reading Skills

= Creating environment for reading- setting up reading clubs, class libraries angd
reading corners

« Reading aloud and silent reading

» Reading different types of text like stories, poems, riddles, jokes and
instructions for games

« Accent and Tone with proper stress and intonation

Unit 4; Writing 15 Hrs. 10 Marks

improving Writing skilf

« Need and importance of good nandwriting, causes and effecis of bad
handwriting

« Genre writing

o Process of writing - brainstorming, drafting, conferencing, revising, aditing,
modifying, and publishing

+ Writing a paragraph: identifying a topic, making sentences, arranging sentences
in a logical order and joining them with linking words and phrases

Teaching Writing skills

» Writing as process
» Mechanics of writing {stokes and curves, cursive and print script, punctuation
marks)

« Controlled/guided writing (verbal and visual inputs)
= Free and creative writing

Unit 5: Grammar 30 Hrs, 18 Marks
< Parts of speech (noun, pronoun, adjective, verb, adverb, preposition,
conjunction and interjection), idioms and Phrases
+ Kinds of sentences, subject-verb agreement, tenses, clauses and connectors
« Non-finites, voices, narration in practical usage



Unit &: Text analysis and lesson planning 4 Hrs, 8 Marks

« Text analysis of primary textbooks ‘My Book of English’ for classes 1-v
» Need and importance of lesson plan, characteristics of & good lesson plan,
format of lesson plan

« Preparation of lesson plan based on prose, poems and grammar items along
with innovative TLM/aids

> Internal Practicum marks will be owarded on ihe basis of activities
conducted on the topics from the above Units.

30 Hrs, 30 Marks

Made of Transaetion

« Classroom discussions for developing conceptual understanding

* Close reading of text material/research papars

* individual and group presentations of issues and concerns raised in assignments

¢ Theoretical and practical activities/exercises/investigations on the core areas of
reading, writing, speaking and listening

» Critical analysis of school textbooks

*Planning of Art Integrated Learning to create jovyful teaching-learning environment

sPreparation of innovative TLM/aids

» Practice of grammar- drilling practice in pairs/groups etc.

« Participating in tasks and activities to improve proficiency in the receptive and
productive skills of English

» Practice of grammar items based on textbooks of classes I-V to improve skills in
critical literacy

Essential Readings

1. school textbooks ‘My Book of English’ prescribed by Government of Haryana
from classes I-v

2. School textbooks prescribed by CBSE from classes |-V
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Goodman, Sharon (1998) ‘Visug! English® 38.8¢ in Redesigning English:
Newtext, new identities Sharon Goodman and David Graddol Routledge:
London

. Lightbown, P. M & Spada, N.{1899). How Languages are learned Oxford

University Press: Oxford

Maley, A and A, Duff ( 1991} Drama techniaues in language learning:

A resource book of communicotion activities for longuoge teachers {Z2nd
ed.}.Cambridge University Press: Cambridge.

Morgan, §. and Rinvolucri, M. (1983}, Onee upon o Hme: Using staries in the
language- classroom, Lambridge University Press: Cambreidge

Wright, A {1989). Pirrures for Language learning. Cambridge University
Press: Cambridge

fittp /S www. usingenglish, corm/handouts/

Suliivan, Mary (2008) Lessons for Guided Writing. Scholastic

16.Thomson & Martinet: English Grammar
Advanced Readings
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Hunsaker, R.A, (1990) Understanding and developing the skills of oral
communication: speaking and listening, 2nd ed. New York, NY: Harper Collins.

- Parrot M.(1893)Tasks for longuage ieachers Cambrid ge: Cambridge University

Press: Cambridge.

. Richards, 1. & and C. Lockhart, C. (1994) Reflective Teaching in Second

Langunage Classrooms. Cambridge: Cambridge University Press: Cambridge.
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Course 108- Proficieney in Hindi Language
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Course 1~ Proficiency in Banshrit Langoage
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Course 151~ Children’s Physical and Emetional Healih

Maximum Marks: 50
Practicum {External): 20, {internal}: 30
Student Contact Hours: 50

Rationale and Alm

The relationship between education and health forms the core rationgle behing
this course. White the role of educstion on heaith has been widely acknowledged,
the impact of health on education is often not recognized adeguately. This course
unfolds the reciprocal relationshin between health and education. Health is a
recessary condition for learning apart from heing a basic right of every child.
tnroiment, retention, concentration and learning cutcomes in the classroom have
# strong linkage with a child’s physical and emotional hexlth,

A holistic understanding of health implies a perspective on health that is not merely
freedom from germs and disease but an understanding of the social, economic,
mental/femotional and physical aspecis of health, This approach will lead away
from the ‘hygiene-education’ focus of health education which siresses hehavicural
thanges and puts the responsibility of health on the child. Instead, the course aims
to equip the teacher with a perspective that helps both the teacher and the
children understand health issues as determined by socio-economic contexts. This
is not to deny the importance of healthy habits but it is important to recognize that
to tell a child to ‘bathe every day’ or ‘eat nutritious foods’ is not sufficient. The
teacher will have to locate health messages and ideas in the lived reality of the
children they teach so as to meaningfully engage with the issue.

Itis important to see the role of the teacher as one that includes within it the
perspective of a health worker. This does not in any way mean an additional
workload. However we see this as inherent in her work itself. Here there is a clear
overlap of ideas with the course on Child Studies, Understanding a child necessarily
includes understanding the health of the child within a social context, A course on
health lends a natural opportunity for teachers to understand children in their life
context and increases sensitivity to the children and their socio-economic

</



background, This is likely to help teachers move towards a broad vision of inclusive
education through an understanding of heslth and well-being in the broadest
sense. instead of speaking of teacher aftitudes alone, the course gives student-
teachers a chance to understand unequal and muitiple kinds of childhood that
thildren experiencs,

specific Objectives

= To build a holistic understanding of the concept of health and well-being and
understand children’s health needs using a social determinants framework
» To understand the reciprocal refationship between health and aducation and
understand the role of the teacher and possible ways of engaging with health
ConCenmns
¢ To examine specific programmes related to children’s heaith cperating in
schools
s To build knowledge and skills on teaching health and physical education and
integration of their themes with other curricula areas of teacher education
and school subjects
s To link theoretical and conceptual learning with actual school/classroom
realities through practical work
Unit 1: Understanding Health and Well- Being 1% Hrs. 11 Marks
{05 External + 06 Internal)
+ The meaning of health and well-being
* Understanding the linkages between poverty, inequality and health
» Social determinants of health- stratification structures, foad, livelihood, location,
sanitation, access to health services etc.

Unit 2: Understanding Children’s Health Needs 13 Hrs. 13 Marks
{05 External + 08 Internal}

* Understanding emotional health- self reflective journey

e Emotional health- physical health- cognition lin kages

® School practices and what these do to a child’'s emotional well-being

* Reciprocal linkage between health and education

* Childhood health concersis, hunger and malnutrition- meaning and measures and

country/state data

* Morbidity Mapping- Methods, observation, daily notes

* Methods to understand children’s health perceptions and self assessment of

health
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Unit 3: Health of Children in the Context of Schoo! 13 Hrs. 1% Marks
{05 External + 08 Internal}

¢ Mid-day meai programme: Rationale, objectives, components, functioning,

¢ School environment: tssues of water, sanitation, toilets etc,

¢ Role of the teacher and engagement with the DrOgrammes

* Capturing children’s perceptions on food, work, play, Mid-day meal etc,

Unit 4; Yoza and Games 12 Hrs, 13 Marks
{05 External + 08 Internal)

¢ Cancept of yogo and pranovoms

» HMeed and importance of yogo

s Different types of asanas and yogas {up to the fevel of elementary student)

¢ Neei for physical education ; Linkages to health and aducation

¢ Games: Field events, indoor and outdoor games {Races, jumps and throws,
Chess, Table- tennis, badminton, volley-ball, kho-kho, handball, football,
kabaddi)

Practical Work based on Unit 4, 2, 3, and 2: The practical work is visualized through
integration with School Exposure Programme {SIP-). This involves discussion,
guidance and inputs to undertake these projects before the SIP-1 and is followad by
reflective sessions where students share their projects after SIP-1. These post SIP-1
sessions are to be organized in a workshop mode with a stress on collective
reflection and discussion. Given below are some themes/ideas for projects and
these topics are allocated across the students. As mentioned ahove before going
for the SIP-I, sessions are held discussing the idea and rationale behind each theme
and learning/developing appropriate research methods and tools. Each student
prepares a project plan inclusive of toals before going for the SIP-1.

Practical work can be divided across groups of students and must be followed by
each group sharing with the larger class of D.ELE4. student-teachers. This sharing
should be facilitated by the faculty to reflect on health observations, methods used,
findings and a discussion on the culture of programmes, possible action a teacher
can take etc. The idea of the project is not to just collect a lot of information on
health aspects but to begin a process of exploration and inculcate sensitivity
towards heaith and its linkage with learning processes. It is also emphasized that
light exercise and yoga must be made an essential part of daily life,

8



Suggesied Project Topics/Themes

1. The exercise underiaken in the School Exposure Programme (31P-1), of ma king &
profile of a child and understanding his/her social context during the internship
needs 1o also connect to the health of the child and unaerstanding all possible
determinants. The student teacher is to observe and find out about the child’s
health conditions. The child’s health profile is to explore the possible health
determinants operating in the child’s life. issues of settlernent/housing,
livelihood of families, poverty and deprivation, food habits, water access and
safety ete are explored through observations, informal group discussions and
vistis 1o the community. The teacher educaior prior to the SIP-] will guide the
student teachers on methods and ethical issues, sensitivity during questioning.

2. Morbidity Mapping exercises to be conducted. In this the student tearher tracks
children's attendance and tries to find out reasons for children’s absenteeism,
She records illnesses she observes or as reported by children/peers and
gevelops a health report card.

3. Student teachers record observations using tools developed as well as creative
methodologies to capiure children’s perceptions regarding Mid Day Meal to
reflect on the health programmes operating in school. The idea is to ohserve
and comment on various aspects of the MDM programme such as quantity,
quality, distribution system, culture of the programme and also give legitimacy
to children’s perceptions on the MDM. For e.g. What they like, don’t like of the
MDM, what they eat before school, are they able to study if they are fealing
hungry etc. These are explored not through interviews but through creative
worksheets which the children fill out. Such methodologies are part of the
readings mentioned for Unit Ill and should be made with the guidance of the
teacher educator before SIP.

4. Student teachers prepare detailed report of at least five types of yogasans
including Surya-Namaskar. She should learn the process of yogasans and
demonstrate them. Student teachers prepare detailed report on measurement
of different courts and fields of the games included in theory paper.

Essential Readings

1. Aago Kadam Uthaein: Ek Sahayak Pustika, USRN-JNU, New Delhi. {A resource
tool/book for schools to address issues of health infrastructure and
prograrmmes)
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Baru, R V. {2008). School Health Services in india: An Cverview. Chapter & in
Rama V. Baru {ed.} Schoo! Health Services in Indin: The Social and Econonic
Contexts, New Delhi: Sage publication, 142-145,

CSDH, {2008}, Closing the gap in o generction, Executive Summary of the Final
Report of the Commission on Soclal Determinants of Health, WHO, WHO,

Geneva, 4-9,

. Deshpande, M., RY. Baru and M. Nundy, (2008}, Understanding Children’s

Health Needs ond Programme Responsiveness, Working Paper, New Delhi:
USEN-INU

Mid-day Meals- A Primer, {2005}, Bight to Food Campoign, Dethi,
Ramachandran, V., Jandhyala, K. and Saihjee A. {2008}. Through the Life Cycle of
Children: Factors that Facilitate/impede Successful Primary Schaol Completion
i Rama V. Baru led.] School Health Services in india: The Socin! and Econormic
Contexts, New Delhi: Sage

Readings for Discussion

1.

Ashtekar, 5. {2001}, Health and Healing: A Manual of Prifmary Health Care, Chapter 36-
Chifdhood illnesses, Chennai: Orient Longman.

Deshpande, M, R, Dasgupta, R.V. Baru and A. Mahanty, (2008}, The Case for Cooked
Meals: Concerned Regarding Proposed Policy Shifts in the Mid-day Meal and ICDS
Programs in fndian Poediatrics, 445-449

. Dasgupta, R., Baru, R.V. Deshpande, M. and Mohanty, A, {2009). Location ond

Deprivation: Towards an Understanding of the Relationship between Areg Fffects and
School Health, Working Paper, New Dethi: USRN-JNU.

Samson, M., Noronha, €., and De, A,, {2005). Towards mare benefit from Delhi®s Mid-
Day Meal Scheme; in Rama V. Baru (ed.) School Health Services in India: The Social and
Economic Contexts, New Dethi: Sage.

Zurbrigg, S., (1984), Rakku's Story- Structures of il Health And Sources of Change,
Centre for Social Action, Bangalore, 19-41, and Chapters 1 and 2.

Advanced Readings for Faculty:

1L

Ben-Shlomo, Y. and Kuh, D. (2002), A LUife course approach to chronic disease
epidemiology: conceptual models, empirical challenges and interdisciplinary
perspectives in International Journal of Epidemiology, No. 31, 285 and figure 1 on page
286 1o be discussed.

Dreze, ). and Goyal A., (2003), The Fuiure of Mid-Day Meals, Economic and Poiitical
Weekiy, November 1.

Frost, L. Wortham $.C; Riefel, R.S, {2005), Play and Child Development, Prentice Hall.
Jones, L. (1994), The Social Context of Health and Health Work, McMillan Press.
Chapter 1, pp. 1-6, 11-17, 18-20, 32-36.
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Course 51P I- School Interaship Programme

fasimem Marks: 100
SIE-% {External: 54, Internal: 50
Dusration: 4 weelks

Bationale and Alm:

Teacher education programme leading to Dinloma in Elementary Education
{D.ELED.) alims et preparing teachers for elementary siage of education, that is,
classes” I-Vitl, Right of Children 1o Free and Compuisory Education enacted vide
Ceniral RTE Act, 2008, highlighted the need and importance of having well
gualified and professionaily trained teachers to faciiitate rezlisation of the
proposed goals, D.ELEd, is a teacher preparation programme at elementary level,
span over two vears of teacher training, potential enough to realise the goals, if
oroperly conceived and designed on sound professional imperatives.

NCTE Regulations, 2014 mandate Internship for every student-teacher opting his
career in teaching profession. School Internship is widely regarded as the single
most important component of any teacher education programme that provides for
student-teachers a platform {o integrate the theory learnt with real classroom
situation. Being a full time work in a school, , it seeks 10 equip studeni-teachers
with meaningful and gainful intensive school experiences in planning, teaching and
the totality of its activities such as preparing instructional support materials,
maintenance of school register and records and performing all those duties that a
regular teacher is expected to do. Field experiences intend to expand competencies
and skills essential for a teacher to serve as a facilitator of learning. During
internship student-teachers interact with teachers, students, administrators and
the community including parents and try to understand issues and problems which
help their development as a facilitator teacher. They are also exposed to
multicultural context of society, which has a strong influence on school
environment and its functioning, besides practice teaching in real classroom
situations, as also ample opportunities to participate and organize various
programmes which in turn help develop ftraits like positive attitude, interest,
abilities and appreciation essential for being a teacher.
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Two vear DELED orogramme is expecied o provide adequate opportunities for
student-teachers 1o engage with various stakeholders like children, parents,
community, school and school management on a partnership model. Teaching
Practice and Internship not only provide first hand experiences {o student-teachers
in classroom teaching and whole school life in general, but also to link theoretical
knowledge with iis practical accomplishment,

Student-teachers are expecied to critically reflect and discuss various practices and
engage in activities like maintenance of records and registers, preparation of
lessons  and  unit plans, classroom management, school-community-parent
interface, and self-development vis-a-vis professionalization of teaching practice,
presented in Portfolios and Heflective iournals, as record thelr experiences,
chservations and outcomes of all the activities undertaken, soread over two vears
in differant phases: the first vear to foous on introducing student-teachers to
different types of schools, their environment, understanding children, developing
and reflecting on teaching learning materials; and the second year on student-
teachers participation as regular teachers, experimenting innovative
methodologies, reflecting on their own teaching, and self-assessing thelr
functioning various activities of school.

Specific objectives:

The School Internship Programme aims to introduce the student-teachers with real
school environment. In order to meet the specific requirement of course a School
Exposure Programme of four week duration is introduces during 1% year of D.ELEC.
Course with tollowing objectives:-

1. To acquaint the student-teachers with school environment as a whole and its
various dimensions in the context of all-round development of children and
observe the teaching learning process in a systematic manner.

2. To evaluate school textbooks and other resource material critically in the
context of children’s development and pedagogical approach used.

3. To understand and reflect upon the teaching-learning processes practised in

' classroom by regular teachers and learn to relate and communicate with
children.

4. To understand and reflect upon the relationship between school and
community for creating a conducive environment for learning.

SF



5. To aware the studentteachers about different iype schools and their
managements, adminisirative structure of education departments and officers
involved there in,

6. To develop a reperioire of resources which can be used by the intern later in
hisfher teaching - tewthooks, children’s literature, activities and games,
axcursions ete

Process of School Internship Programme

the year-wise details of Schouol infernship Programme are mentioned in tahle:

|

j_?e&? Duration Schedule | Level of Practice Remarks -
Y4 wesks Before  the | Elemeniary 23 weeks in Govt. schools |
Year Board  exam | {Primary+ Upper  induding interaction wi%hé

of 1 Year Primary) BRP/Block/District  level |
wie- Administration for 02 days |
e 1 week in Special type of
S5chools

{Spsciéi type of Schools: Kasturba Gandhi,Aarohi Model Sanskriti, Made! school ete }

Activities during School Internship Programme

The school exposure programme is designed for four weeks, broadly involving three
activities:

i. School Mapping and Profiling

This component included various activities to understand the school structure and
day to day functioning. At the end student-teacher will subject his observation on
following points under this components:

/. School Profile

The objective of developing schoal profile is to acquaint student teachers with
general and physical aspects of school, as specified below:

¢ History and development of school

e Enrolment of students

e Infrastructural facilities

¢ Maintenance of records
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it. school Observation Report:
(2} Morning assembly
{b} Teaching-learning activities

{c}) Meetings and interactions with students, teachers, parents, school
management and adminisiration.

2. Critical Analysis of textbook

Student-teachers are expected to carry out eritical analysis of texthook in any two
different subjects, one from primary and the other from upper primary leve! with
the express objective to evaluate school texthooks and other resource material
critically in the context of children's development and pedagogical approach used.
It is to be organized as an institutional activity, assignad in groups of 2 or 3 student
teachers; each group to have different assignments and in different subiect areas,
Review materials could include analysing items like RTE act 2009, NCF 2008, NOFTE
2009, Learning Without Burden {Yashpat Commission), justice Verma Commission
Report, Delor’'s Commission Report, psychological aspects of learning, values
enshrined in the Constitution of India, linkage of school knowledge to daily life,
inclusiveness (gender, caste, creed, race, religion etc.) and other relevant
nedagogical aspects,

3. Understanding Functioning and Pedagogy of Special Type of School

Student-teachers would visit a special type of school to get in-hand exposure io
their learning and pedagogy in order to experience its organisational set up and
working environs to help student-teachers recognise and adopt the innovative
practice in real teaching.

Evaluation of Student-Teachers

Weightage to be assigned for documents submitted by student teachers.
Weightage to different activities

S, Na. Document Percentage of Marks
1 School profile 20 %
2 School observation report 20%
3 Report of the visit of Special Type of | 20%
Schools
3 Text book Analysis — Report 20 %
5 Seminar presentation 20 %
Total 100

7



Weightage for Evaluators

Assessment Pattern

fEnterr*EéE o External *+*
gTEE Faculty | Mentor {Internship Schoo! Teacher)

=% EReas. o

"TEI Faeulty ~ The Teacher Educator from Teacher Education Institute where
studeni-teachers is errolied,

‘Mentor ~ The teacher from School where student-teachers s doing School
Exposure Programme.

7 External - External Evaluator is o be appointed by the examining body,

Process of Internal Evalustion

TEE Faculty- 25 Marks

It includes

School Profile

School Observation Report

Report of visit of Special tvpe of school
Textbook Analysis Report

&

&

@

-4

Mentor- 25 Marks
# School Profile
¢ School Observation Report

Process of External Evaluation- 50 Marks
It includes

= School Profile
School Observation Report
Report of visit of Special type of school
Textbook Analysis Report
Seminar presentation of above topics

? @ @ @



CLASS :D.ELEd. 1% vear

DESHGN

COLURSE: 101- Childhood and Development of Children

THAE  : Three Hours
BAARKS : 70

1. Weiphtage to chisc ves:

Chjer ve Baarks Parcentage

¥nowiedge 2 _ 3

Understanding 5 B 40

dpplica on 4 2

Skl U7 E¥

2. Welghtage toform of gues ons

Tvpe of ques ons Mo. of gues ong | Marks Paroeniage

YA A 14 0

SA &5 4 57

LA 28 i 23

Marks for each gues on are wen oned in brackets,
3. Weightage 1o contents ;

56 Mo, | Unit V54 £ i Rarks

1 Perspee ves in Development 1{2) 15 115 15

2 Physical-bMotor Development - 2{5) - 160

3 Social, Emo onal & Moral 1{2) 35 1{8) 25
Development

4, Childhood 43 - - 08

5 Coniexts of Sodaliza on {2 215) . 1
Total 7{2) (5 28 70

4. Scheme of sec ons

There will be three se¢ ons according to the form of ques ons.

5. Scheme of op ons

tntemal choice will be provided in the long answer type ques ons, within the same unit.

Marks

6. DI cultylevel
Di eult: 14
Average : H
Easy: 21

Percantage

20
1]
0

Abbravia ons:

VSA :Very Short Answer Type
SA  :Short Answer Type
LA Long Answer Type
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DESIGH

LEASS  DLBLEL. 1" Yeur
COURSE : 102- Bduca on, Sodety, Cusvicuiun and Loarngy
TIRGE t Three Hours

MARKS 70

7. ‘Meighiage fo obise wog:
fibjec we Blarks Percantage
Knoviedge 21 2L
Understanding 28 40
Applica on 4 4
Skitl U7 0

£, YWelghtage o form of ques ons:

Typs of gues ons Na, of gues ons | Marks Percontags
VSA U7 {2 14 X
SA &1{0} 4 57
th 248 % 23

Marks for each gues ou are men onad in brackets,

3. Weighisge (o contents

St Mo, | Unit YEA | 5A LA PAarks

i Philosophical Understanding of Educa on -—- [ 2(5 11(8 |18

2 Educa on, Poli ¢s and Soclety 12 12(8 |-~ 12

3 Learning, Learner and Teaching 28 | 205 | -—- 14

4, ¥nowdedge and Curriculom - P25 18 |18

5 Learning in Changing Scenario A2 b eme | - 1]
Total 7(2) 185 128 |70

Marks for each ques on are men oned in brackets.

10. Scheme of sec ons
There will be three sec ons according 1o the form of ques ons.

11, Scheme of op ons
intemal choice will be provided in the long answer type ques ons, within the sare unit,

12. DI culty level

Marks Percentage

Di cult: 14 X

Average : 3H g0

Easy ! 21 30
Abbrevia ons: VSA :Very Short Answer Type

SA  :Short Answer Type
LA :tong Answer Type
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DESIGHN
CEASS : DELED. 1% voar

COURSE 1103- Bedagogy acvoss the Cumdoslum, 8T and Ac on Ressarch

TIMGE  : Thres howrs

MARKS 1 7D
1. weightage to Dbjec ves:
Ohigc ve Marks Perceniage
¥nowiedse 23 X5
Understanding 24 H
Appiica on 15 21
Skill 4] 12
2. Weightage 1o form quas ons:
Tyes of quas ong Mo of ques ons farks PForcentage
VSA HZ i Al
) SA 85 A3 57
L4 218 15 23
Marks for each ques on are men oned in brackets.
3, Weighiage to Contents:
Sr. Mama of Unit YSA 54 EA WMiarks
M.
1. | Frameworksfor Teaching and Leaming h{Z) 1S —- 5
2. | Child - Centred Teaching - Learning Process in - 35} - 1+
Classroom
3. | Role of Assessmentin Teaching and Learning 1{) - 1{8) 10
4. | Use of Library, Audio —visual and ICT Resources -— 35 - 15
3. | Ac on Researchand its applica on 12 T{5) 18 15
Total i P} 8{5} 2(8) 70

Marks are men oned in brackets.

4. Scheme ofsec ons:

There will be three sec ons according to the form of gues ons.

5. scheme of op ons:

intemal choice will be provided in the long answer type ques ons, within the same unit.

G. Di cultylevel

Marks Percentage
DI cult: 4 20
Average <5 50
Easy: 2 K}
Abbrevia ons: V5A tVery Short Answer Type

SA 1 Short Answer Type
LA :Llong Answer Type

63




DESIGH

CLASS (DELED 1 VYear

COURSE : 104- Contamporary Indian Saciety
TIME  : Three Howurs

BMARKS . 70

1. Weightage to objee ves:

Chiec w Baarks Percentage
Kerovdedge 2 Y
Understanding | &/ ) 40
Appfica on 1 2
Skili U/ _ i

2. Weighiage to form of ques ons:

Type of ques ons Mo of ques ons | Marks Percentage
V54 2 14 20
54 &5 40 &7
LA 25 16 123

darks for each ques on are mea oned in brackets,

3. Weightage to contents :

Sk Mo, | Unit YSA 58 LA Piarks

1 india: Emergence from the - 2(5) - 10
Freedom struggle

2 Cons 1w on of india & Educa on | 1(2) 2(5) 1(8) 20
3 Demaocracy in india 5{2) 2(5 - 2
4, indian Economy 1(2) 25 e 20

Total 7 (3 ) 2(8) 70

4. Scheme ofsec ons
There will be three sec ons according to the form of ques ons.

5. Scheme ofop ons
Intemal choice will be provided in the long answer type ques ons, within the same unit.

6. Di cultylevel

Warks Percentaga
Di cult: 13 20
Average 3B 50
Basy : 22 30
Abbrevia ons: VSA :Very Short Answer Type

SA  :Short Answer Type
LA :Long Answer Type
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DESIGH

Ciass  :DBLEd. 1" year
COURSE (305% Pro dengy & Pedegony of Mathema s Bduca on
TIGE s Thwee houss

BIARKS 70
1. weightags to Objec ves:
Obigs v Blarks Perceniage
Knowledge 22 31
Understanding 23 33
Applica on 17 24
Shei] 3 7
2. Welghtage to form ques ons:
Tynas of ques ong Mo, of ques ons Biarks Perrentsge
VEA TR 20 X
54 €5 & 57
LA 2(8) 16 Z3

iarks for sach ques on are men anoed in brackets.

3. Waightage to Conternts:

5r. HMarse of Unk Y5A 54 i Marks
Mo,
1. | Perspec ve about Mathema <al - 2{5 J— 10
knowlzdge
2| Children's concepiualization of 32 R {8 14
Mathema «
& | Aspect of teaching Mathema o5 2{% 2{5j R 4
4. | Pro ciencyin content of primary (2 2(5 &) 20
classas
5 | Communica ngMathema cs (2 2{5) -— 12
Total 7{2) 8(5) 2(8) 70

Marks are men oned in brackets.

d. Scheme ofsec ons:

There will be three sec ons according to the form of ques ons.

5. scheme of op ons:

Intemal choice will be provided in the long answer type ques ons, within the same unif,

6. DI cultylevel

Marks Percentage
Bi cult: 14 20
Average : 35 %0
Easy: 21 30
Abbrevia ons: VSA 1Very Short Answer Type

SA  :Short Answer Type
LA :long Answer Type
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DESIGN

CLASS :DLELEd. ¥ Year

COUALE  106- Pro clency & Pedagogy of Envirenrentat Studies
TIAE 1 Thres Houss

BIARKS : 70

1. Weightage 1o obiec ves:

Gbier ve BMarks Paroentags
Knowledge 1 Al
Understanding Z} 20
Applics on 2 0
sl 14 5.8

[NJ

‘Waelghizee to form of ques onge

Type of ques ong Mo of ques ons | Marks Parcentage
YRR A H 2
SA &5 40 5
LA it 16 Z3

Marks for each gues on ave man oned in beackets,

% Weightage to contents

. Mo, | Unit ¥s4a 5A 18 Raris

1. Concept of Environment - 35 - 15
Studies

2 Understanding Children's Idea | - 25 . 15

3. Class Roam Transac on & - 2{5) - (1]
Assessment

4, Planning for Teaching 3{2) . 14

18

3, Pro ciency in Environmental 4(2) - 1(8) 16
Studies
Total 7{2} 8(5) 2{8 70

4, Scheme of sec ons
There will be three sec ons according to the form of ques ons.

5. Scheme of op ons
fntemal choice will be provided in the long answer type ques ons, within the same unit,

6. Di culiyleval

Marks Percentage
Di cult: 14 20
Average : A 50
Easy: 2 30
Abbrevia ons: V3A (Very Short Answer Type

S4& :Short Answer Type
LA :Long Answer Type
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DESIGN

CLASS  DLELEd. 1% Yoor

COURSE 1107 Pro clency in English Language
TIME : Three Hours

MORES 7D

i. Welghtage to obiec vesg:

Obiec ve Marks Percentage
¥nowledge 21 36
Understanding 28 48
Applice on 4 26
SR &7 i

2. Welghiage to form of gues ons ;

Type of ques ong Mo, of gues ons | Marls Parceniage
V54 T2y id 24
SA 8053 At} 57
LA 28y H 23

Marks for each ques on are men oned in brackets.

3. Weightage to contents :

3r.No. § Uit YSA | SA LA Marks

H Need, Bmporiance & Objectives of Teaching of English | 1(2) 2(5) - {2
2 Listening and Speaking 112 | 2(5 12
3 Reading - 1203 - 10
4 Wri ng 19 - 1({8) 10
5 Grammar 431 2(5) - 18
& Textanalysis & Lesson Planning : - 1(8) 08

Total 71 8(5Y | 2(8) 70

4. Scheme of sec ons
There will be three sec ons according to the form of gues ons.

5. Scheme of op ons
Intemal choice will be provided in the long answer iype ques ons, within the same unit.

6. DI cultylevel

Maiks Percentage
Di cult: 14 20
Average : 3B 5
Easy: 21 X0
Abbrevia ons: VSA :Very Short Answer Type

SA :Short Answer Type
LA :iong Answer Type
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DESKEN

CLIASS DLELES 17 Yesr

COURSE 1 108 Pro dency in Hindl Langusge
TIME  : Thrae Houss

WVIARKS 1 78

i Weighiage 1o ohise ves:

gbjec ve Wiarks Parcentage
Knowledge 2t K1)
Understanding 23 4

Applica on 4 20

Skift o7 0 k

2. Welghtage to formof ques ong:

Typz of ques ons Bo. of gues ons | Marks Percentage
YEA e ! it

SA 5 a0 57 B
LA 28 15 23

tarks foreach ques on are men oned in brackets,

3. Welghiage to contents :

Sr, | Unit WS4 A La Marks

No.

1 3EmE~1 AT e 1{2) 15} 1{g) (]

2 | g~ . TG Y] 1(2) 3{5} e ¥

3 | zgmE—3 ;A R 1{7) TR

4 | 5orR—1 : WReaD 9Ien & gNa - Ay |- | 10

5 | 3wE-1: R wuyws o foerg arpfiem | 402 - ug) |16
LG
Total 7(2) B5) 28 | 70

4. Scheme ofse¢ ons
There will be three sec ons according to the form of ques ons.

5 Schemeofop ons
intemal choice will be provided in the long answer type ques ons, within the same unit,

6. Di cuitylevel

Rarks Percentage
Di cult: 21 30
Average : 28 46
Easy: 21 30
Abbrevia ons: VSA Very Short Answer Type

SA :Short Answer Type
LA 1 long Answer Type




CLASS DELEY it Yesns

DESIGH

COAURSE 109 Proficiency o Urdu Language

TIRAE s Twe hours

Rharhs 135

1. Weiahtage o obisctives
Objectives Yarks Porcantage
Knowledge 16 38
Understanding 14 48
Applicstion /Ski 1t 32

2 %"Q’sﬁgﬁﬁg& io form of guestions
Type of guastions Mo, of guestions Miarks Peicamage
MCQ 15 {1} 15 4%
2A 85 {3} 15 4%
iA o1 {5 05 14

barks of each question sre mentionad in brshets,

3, Weightage to contents :
Sr.Mo.  [Usit MCO SR ftarks
1. LA it AN e |81} 23 10
2 el B e saed |21 143} 1(5) 10
3. Eut 1o bW o 2t |51) 143 08
4 el st G g #1000 | 411) 143} 07

Total 15{1) 531 H5) 35

4, Scheme of sections

There will be three sections according to the form of questions.

5 Scheme of options

Internal choice will be provided in the long answer iype guestions.

6. Ditflculty lavel

Marks Percentage
Difficult a5 17
Aunrags 14 40
Easy 15 43
Abbreviations: MCQ . Multiple Choice Type Questions




CLASS : DELEL. 37 VEAR

COURSE : 110- Proficiency w Punjabl Language

TIMAE © Two Howrs
MARKS - 35

1. Weightage (o objectives ;

DESIGH

Ohjective tarks Parcentage
Knowledge e i N 28
Understanding 14 40
Appiication/skill 11 a2
2. Weightage o form of questions
Tyoe of Ho. of questions Marks Parcentage
_gusstions SR RO A
Mg g 15 3 B
SA - 5{3} 15 r 43
LA 1{8) 65 14
Brarks for each guestions are mantioned in brackers,
3. Weightage to contents ¢
Sr.ono. 1 Uni RACD 54 ;) PAARKS
1 FIST | ; FEE G0S - BE, Ymat, 41} 7 (3} 10
U, UFE
2 2 TEHRGE it 2{1} 1{3) HS) i0
3 @isz 3 1 FMase e« pE-uE 5(1) 1(3) 08
4 TS24 : T3 Tl 4(1) 1(3) 07
Total 15{1) 5(3) 1(5) 35

4. Scheme of sections
There will be three sections according to form of questions
5. Scheme of options
Internai choice will be provided in the long answer type questions .

6. Difficulty level

Marks
Difficult : 6
Average: 14
Easy A 1.

Percentage

17
40
43

Abbreviations

MCQ : Multiple choice questions

SA . Short answer type

LA : Long answer type




CLASS

DESKoN

: B.ELEd. 17 Year

COURSE © L11- Proficlency in Sanskeit Language

TIME

s Two Hours

BAARKS 33

1. Welghtage to objectives :

Dihjective Barks Percentoge
Enowledge 10 28
Understanding 14 A
Application/ Skiil i1 32
. Welsbtage to form of questions ¢
Type of questions Mo of questions | BMarks Porcentaze
MO 15{1} i £3
SA 5{3} 115 43
LA L5} 95 A ]
Marks for cach guestion are meniioned v brackers,
3. Weightage 1o contents
3r, | Unit MCQ 548 LA Riarks
Mo,
1| -1 AR a(1} 23 | 10
2| §9T~-2 TSR 6 (1) ) - 09
3 |zoR- 3 ueoElRcarTRLig 2(1) 13} 1(5) 10
4 |\wEg-4 GupaUedle auwE Aiekas | 3 1(3} e 106
e aRT
Total 15{1)} 5{3) 1{5) a5

4. Scheme of sections

There will be three sections according to the form of questions.

5. Scheme of options

Internal choice will be provided in the long answer type questions.

6. Difficulty level

Marks Percentage
Difficult : 06 17
Average ! i4 40
Easy : 15 43
Abbreviations: MCQ : Very Short Answer Type

SA
LA

: Short Answer Type
: Long Answer Type
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OiELEd:

10.

Children’s Physical and Emotional
Health

151

20 30

50

$r. | Courses Lourse Marks Welght age Student
{3 Code Theory Practicum IEEN Lontact
Marks | howrsf
Externad | External | internal weaks
: £ 523 1
1. Childhood and Bevelopment of 01 70 33 100 144 hrs,
| Children e b b
2 Edugation, Soctety, Currieulum and 1432 T - 30 JLLE 140 hirs,
_____ ——— Lea rﬁ Q{ o8 B N e £ ot
3. Padagogy across the curricuium, 103 70 30 100 140 trs.
T & Action Research B )
&, Contemporary indlian Socisty 104 7 30 G0 340 hrs.
5. Proficiency & Pedagogy of 105 70 30 160 140 hrs,
Mathematics Education
6. Proficiency & Pedagogy of 106 70 mnnn 30 100 140 firs,
Environmental Studies
7. Proficiency in English Language 107 70 S 30 100 148 hrs.
3. Proficiency in Mindi Language 103 70 e 30 100 140 hrs,
9,
109 35 15 50 70 hrs,
!ORF
Proficiency in Punjabi Language 110 35 15 50 70 hrs.
IOR!
| Proficiency in Sanskrit Language 111 35 15 50 70 hrs.

S0 hrs.
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50 50

100

04 weeks

Total
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70 335
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Course 201- Cognition, Learning and Socio-Cultural Context
Maximum Marks: 100
Theary {External): 76, Practicum finternali: 30
Student Contact Howrs: 108
Raticnale and Alm
The course is aimed towards helping student-teachers understand various theories
abous how children learn and how learning and cognition are undersiood by various
iheorists. This would lead student-teachers o construct an understanding of leaming
S fheir awn sehves which they would be able o use in the classroom, This, i s
haped, would help the teacher become more of & sapporter and facilitator rather
than an instructor. Another pertineni aim is to enable the srudents develop an
understanding of the research methods employ ed o understand children in their
nultiple contexts, It is envisaged that the students would use some of these meihods
noi only to hone their skills in the same but also in learning about reflection and
analysis on the data gathered through these means, This implies strengthening
linkages between theory and practice thr ough various field-based assignments.

Specific Objectives
s To undersiand the process of thinking and learning in children through different

theories and critical perspectives; principals of behaviorism, cognitive
development, information processing, consiructivist, socio-constructivist and
cross cultural positions

¢ To reflect on their relevance in the teaching - learning process

e To understand that the essence of child- centered pedagogy is to be in tandem
with the physical, socio-cultural, emotional and cognitive worlds of children

with in the Indian contexi

o To allow for opportunities such that the student — teacher is able to visualize the
linkage with theory in the real life interaction with children, through activities
such as play, art, storytelling, etc. as implications along with the units of

physical motor development, cognition and language development respectively
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Tinit 1: Learning and Cogaition 28 Hes, 230Marks

2

Learming: Concepl of learning; processes of children’s icarning, basic ideas of
Rehaviorism and its critique
Constructivism: Introduction to the concept; PiageUs theory: what is fearing,
siruciures and processes of cognitive development, cognitive confliet,
characteristics of thought in different stages, children thinking; implications for
ieaching-learning.
Yypotsky's theory- Intreduction, the general genetic law, concept ol CZPDH Tone
of Proximal Development), tools and symbals in development, implications for
teaching
Basic Cognitive Processes:

. Sensadon: Senses, Meaning of Seasation, Transduction process

. Attention: Nature, Focused and Sustained Attention

- Perception: Nature, Gestaly Approach or theory

- Thinking: Nature and Type {Convergent and Dwel‘geni)
Concept Formation: Nature and importance of concept, Type, Factor influencing
concept formation
Individual and socio-cultural differences in cognition: Undersianding learning
difficulties, terms of exclusion and inclusion and impact

Unit 2: Mature of Learner 26 Hrs. 25 Marks

o

Intelligence: Meaning, nature and theories of intelligence {Two factor theory,
Thurston’s group factor theory and Guilford: Theory involving a model of

inteliect)
Creativity: Concept, relationship with intelligence, techniques for fostering

creativity

Aptitude: Concept and assessment

Memory: Concept, type and process (encoding, decoding and retriecval) Change
in declarative memory; schema change or conceptual change; how these develop
in a continuous memory

Forgetting: Nature, cause and minimization of forgetting
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Einit 3: Play 88 Hrs, 85 Marks

-

-]

w3

L

Meaning of Play, chavacteristics, fypes of Play

Play and its functions: linkages with the physical, social, emotional, cognitive,
language and motor development of children; cross-cultural Land socio-economic
differences in children’s play

Games and group dynamies, rules of games and how children leamn 1o negotiate
differences and resolve conflict

nif 4: Lanpguage and Communication 18 Hrs 15 Marks

How do children communicate?

Perspectives i language development {(with re brences 1o how childiren acquire
language ai early age): Skinner: social learning theory of Bandura and Walters,
Nativist- Chomskian parspective

Comparison of these theoretical approaches io arrive at 3 critique of behaviorism
The uses of langnage: Turn taking, interactions, conversations, listening.

Socio- cubtural vatiations in language: accents, differences in communication,
linguistic variation, implications for a multicultural classroom

Bilingual or multilingual children: implication of teachers - multilingual
classroom; story telling as a pedagogic tool

» Internal Practicum marks will be awarded on the basis of Suggested
activities given below: 20 Hrs. 30 Marks

Suggested activities
Task 1: The student-teachers ask four children in the age group 4-7 years to draw

on different themes they choose. The children are then encouraged to talk
about their drawing. The students try and understand what the drawing
communicates by talking to the child and looking for aspects of symbolic
thought as expressed in the drawing. Also, the student-teacher arrives at the
patterns that emerge across the various drawings that children have made.
Student-teachers could also organize other such simple activities for children.
They conduct these activities with children and maintain records of children’s
reSponses.

7¢



Task 2: The studeni-teacher does observation of children at play and mainians

vecords - 2 hours across 4 observations; observations can be carried out in
playgrounds in the neighborhood or schoots. The students could identify
different games that children play; Individual and group behaviour in play,
friendships and social retationships. The analysis could include the following
aspects: motor skills, language used during play, group structure and
intesactions, arriving at rules and following them, gender behaviour, patierns

of negotiation and resolving conflict. folk songs and games, popular cullure.
This assignment is fo be followed by post-assignment discussions during

contact hours to arrive at Hnkages between play and social, emotional,

cognitive, language and motor development of children.

Fask 30 Student-teachers identify & movie or a carton that is popular among schoot

age children. They construct an inferview schedule {fo interview children}
and observation checkiist fo look at the finer nuances of the movie or carivon
(what attracts children to the same) and critically analyze the varying aspects.
Other methods of looking at TV viewing habits, child’s ability 1o distinguish
fantasy from reality could also be explored by the student-teachers.

Task 4: Student-teachers identify a video game that is popular among school age

children. They construct an interview schedule and observation checklist to
‘Understand aggression in a video game that is popular among children and
also critically look at aspects of the game itself”’

Mode of Transaction

&

Classroom discussions for developing conceptual understanding.

Close reading of text material/papers

Individual and group presentations of issues and concerns raised in assignments
Theoretical and practical activities/exercises/investigations; analysis
interpretation of collated observations, systematic data

Essential Readings
1. Crain, W. (1992). Theories of Development:Concepts and Applications. (3rd

Edition). New Jersey:Prentice Hall. Chapter 7: Kohlberg's Stages of Moral and
Development, Chapter 8: Learning Theory: Paviov, Watson, and Skinner,
Chapter 9: Bandura's Social Learning Theory, Chapter 11: Freud's
Psychoanalytic Theory, Chapter 12: Erikson and the Eight Stages of Life.
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Eikind, D, {1976). Child Development and Bducation. Oxford Universify Press.
barrie, M. and Butierworth, G. (2002}, Developmenial Psychology: a student’s
handbook., New York: Tayier & Francis. Chapter 70 The beginnings of
Language Development, Chapter 10: Social Dievelopment in Pre-school Years,
Chapter 14: Social Development in the School Years,

| efrancols. O. {1691} Psychology for Teaching, Wadsworih Publishing Co.
Chapter |: Psychology for teaching, Chapter 5: Thinking and remembering,
Chapter 8: intelligence and creativity.

Mukunda, Kamala, V. (2009 What Did You Ask m School Today? A
Handbook on Child Learning, Noida: Harper Colling. Chapier 2: Learning, 22
50, Chapter 61 Moral Development, 117-146 Chapter 1 Emotions, Leaming
and Emotional Health, 222- 253,

Spowman, B, B, and Snowman, §. {1996}, Psychology Applied o Teaching. Bib
edifion. Boston: USA: Houghton Mifflin. Chapier 20 Stage theories of
Development, Chapier 7: Behavicural and Social learning theories, Chapter 8:
Information Processing Theories, Chapter 9: Construetivist Learning Theory.

Readings for Discussion

i

S

Bodrova, E. and Leong, D. (1996). Tools of the Mind. New Jersey: Merrill.
Chapter 1: Introduction to the Vygotskian Approach. Chapter 2: Acquiring
Mental Tools and Higher Mental Functions, Chapter 3: The Vygotskian
Framework and Other Theories of Development and Learning, Chapter 4: The
Zone of Proximal Developmert.

Donaldson, M. (1986). Children's Minds. UK.: Harper Collins Publishers Ltd.
Chapter 1: The School Experience, Chapter 2: The Ability to Decentre.

. Gilligan, C. (1977). In a Different Voice: Women's Conception of Self and

Morality. Harvard Educational Review, 47 (4), 481-517.
Holt, J. (1967). How Children Learn. London: Penguin.

. Piaget I. (1997). Development and Learning. In Gauvian, M. and M. Cole. (eds.)

Readings on the Development of Children. New York: W. H. Freeman.
Siegler, R. and Alibali, M.W. (2005). Children’s Thinking. (4th edition). New
Jersey, USA: Prentice Hall. Chapter 1: An introduction to children's thinking,
Chapter 3: Information-processing theories of development, Chapter 5:
Sociocultural theories of development, Chapter 9: The development of social
cognition.

77



7. Yygotsky, L. 5. (1997). biteraction betwesn Jearning and Development in
Gauvian, M, and M. Cole. (eds.) Readings on the Development of Children,
New York: W, H. Freeman.

Advanced Readings
i, Gardner, H. (1985). Frames of Mind: The Theory of Multiple Intelligences.

London: Paladin Books.

Piaget, J. (1926). Psychology of Intelligence. New York: Basic Books.

Potlard, A. and Filer, A. {1996}, The Social World of Chikdren’s Learping.

London: Cassell

4. Vygotsky, L. S (1978). Mind in Society: The Development of Higher
Paychological Processes, Cambridge, Massachusetis: Harvard University
Press, Chapter 10 Tool and Symbol in Child Development, Chapter &
Interaction between Learning and Development, Chapier 7: The Role of Play
in Development 5. Wood, D. (1988}, How Children Think and Learn.
Oxford: Blackwell,

Lk Pt
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Course 202- Schoot Culture, Leadership and Change

raxbmaem Marks: 18D
Theory {External: 79, Practicum finternalh 30
siudent Contact Hours: 100

Rationale and Alm

The purpose of education is 10 provide happy and meaningful learning environment
for all children. Between the ‘idea of sducation’ and the implementation of an
cducational programme s a long journey that witnesses a range of dynamics
amongst several important players, These include teachers, parents, school heads,
and district and block level education functionaries, academics, educators,
community, government planners and policy makers, and children. How are schools
organized? What roles do government functionaries perform to help schools
provide quality education? What kind of leadership enables effective school
education? How are educational standards defined? What are the processes of
change facilitation in edvcation? T his course brings together pieces of the puzzle
that constitute effective school  education. Through workshaps, discussions,
readings, ficld-based project work and project presentations, studends will develop
an understanding of the range of factors ihai enables them for better school
organization and management.

Specific Objectives

The overall objective of this course is to enable student-teachers to develop a

holistic understanding of the range of issues and dynamics that constitute school

education. The specific objectives are:

o To familiarize student-teachers with the structures and processes of the Indian
education system

o To help student-teachers to develop 2 critical understanding of the notion of
school organization and  management in the context of the structures and
processes of the education system

e To enable student-teachers to develop a comprehensive understanding of
context-specific notions of school effectiveness

¢ To enable student-teachers to develop an understanding of school leadership and
change management

e To help student-teachers make overt connections between field-based project
work, educational leadership and change facilitation
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Tinit 1: Structures and Processes of the Indian Fducation Sysiem
14 Hrs. 12 Marks
s Types of schools within different administration bodies
Boles and responsibilities of education functionaries
s Relationships between support organizations and the school
o Understanding and interpreting educational policies that impagt schools

Unit 2: Sehoo! Effectiveness and School Siandards
16 Hirs, 14 Marks
Wwhat is school effectiveness and how s it measured?
Understanding and developing standards in education
{lassreom management and the teacher

Central Advisory Board for Bducation {CABE), Sehool Fducation Quality Index
(SEGH, U.DISE and 1SO standards for schools

% B @ @

Unit 3: Schoo! Leadership and Management
17 Hrs. 15 Marks
What are school culture, organization, leadership and management?
Administrative leadership
Team leadership
Pedagogical leadership
Leadership for change
Change management
Right to Information (RTT) Act 2005

a & © e @4 & B

Unit 4: Change facilitation in Education
14 Hrs. 12 Marks

;-]

Research in education and its implementation
Equity in education

Incentives and schemes for girl children

Issues in educational and school reform
Preparing for and facilitating change in education

e @& & @

Unit 5: Projects and Programmes in School Education 19 Hrs. 17 Marks

e District Primary Education Programme (DPEP 1996)
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Sarva Shiksha Abhivan {854}

RTE-2009 and Rule 134-A

Rashiriya Madhyamic Shiksha Aayog (RMSA 20123
rational Skill Qualifications Framework (NSOP281 2
Class Readiness Progranyme {CRP 2014)

skill Caich-up Programme (2017)

sternal Practicum marks will be awarded on the basis of activities conducted
an the topies from the above Unlts, 20 Hes, 30 Marks

ode of Transaciion

s Close reading of specific texts
e Ohbservation and documentation of school organizational processes
o Tield visits: centers of innovation, different school types

Essential Readings

o

o

W3]

. Baira, §. (2003). From School Ingpection to School Support. In Sood, N. (ed)

Management of School Education in India. New Delhi: NIEPA.

Barly, P. and Weindling, D, (2004). A changing discourse: from management 1o
leadership. In Early, P. and Weindling, D. {(eds) Understanding School
Leadership, UK: Paul Chapman Publications,

. Fullan, M. (1993). Why Teachers Must Become Change Agents, In Educational

Leadership, 50 (6).

Govinda, R {2001) Capacity Building jor Educational Governance at Local
Levels. Paper presented at the International Consultation on Educational
Governance at Local Levels, Held at UNESCO, Paris 27-28 February 2001.
Majumdar, 5. (1990). “Infrastructure and Educational Administration”. In
Mukhopadhyay and Parkar, Indion Education: development since independence.
New Delhi: Vikas Publications.

Readings for Discussion

1.
2.

NCERT, Educational Statistics of India, New Delhi (issues of the last decade)
Senge, P. (2000). The Industrial Age System of Education. In Schools that
Learn, London: NB, 27-58.
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Course 2035 -

Understanding the Self, Diversity, Gender and Inclusive Education
Maximwm Mark: 180
Theory {Externalj: 70, Practicum finternal]: 30
student Contact Hours: 100
Rationale and Alm
This course addresses the complen relationship that exists between self, diversity,
mequity, and education. It aims io sensitize students to the diversity of life
experiences and learning needs of different kinds of children. Children with special
aceds, those from marginalized communities as well as girls traditionally excluded
Srom education. Inclusive education, a8 undersiood today, must give a place to all
children, while specifically addressing the above This becomes even e
significant in the light of the Right Education Act 2000, While critically looking
at our education through this lens, this course also Uies 1o explore certain
possibilities by addressing the nafure of inclusive education as well as the
sensibilities and skills that it demands from the teacher.

Specific Objectives

» To understand one’s own self

e To sensitize students o gender

e To understand the present approach on education of children with special needs

o lnsiead of blaming an individual for his/her failure, the need is to understand
how barriers to learning arise from various discriminatory practices, curriculum,
teaching approaches, school organization, and various other social and cultural
factors

o To focus on the structures (implicit and explicit) in our schools that serve as a
hindrance to the inclusion of ail students

e To explore and understand the possibility of change through inclusive education

e To develop a comprehensive and critical understanding on disability,
marginalization and inclusive education

Unit 1; Developing Sensitivity towards Self 18 Hys. 16Marks

o Concept of self, self recognition, self control, self esteem and self description

e Ways of understanding one’s own childhood and adult-child gaps in society

o Defining consciously one’s own values towards self and society and develep a
capacity to understand and appreciate divergent points of view. Widening their
realm of consciousness.



s To understand and challenge the unconscious, conditions andd attitude that are
stereotyped and prejudiced (gender, caste, class, race, religion, disability «le.)
and eritically examine the sources of stereotyped messages (eg. media)

Einis 2: Gender, School and Secisly 14 Hrs, 12 Marks

s Social construction of masculinity and femininity

s Pairiarchies in interaction with other social structures and identities

e Reproducing gender in school: Curriculum, texi-books, classroom processes and
student-teacher interactions

s Sensitizing about gender equality

Unid 3: Children with Special Needs £2 Hivs. 18 Blarks
« Historical and contemporary perspeciives to disability and inclusion
s Range of lzarning difficuities
e Disability identification, assessment and interaction
e Approaches and skills for teaching children with learning difficultics

Unit 4: Diversity and Inclusive Edueation i7 Hrs, 15 Marks

s Forms of inclusion and exclusion in Indian education (marginalized sections of
society, gender, children with special needs)

e Meaning of Inclusive Education

e Addressing Inequality and Diversity in Indian Classroom: pedagogical and
curriculum concerns

e Understanding and exploring the natuie of assessment for inclusive education

Unit 5: Peace, Progress and Harmony 19 Hrs. 17 Marks
s Inter relationship between peace, progress and harmony

o Establishing peace, progress and harmony within oneself: exercises and ways
of concentration and meditation

e Understanding group dynamics and communication

e Creating group harmony: exploring methods of creating a collective aspiration
for progress and conflict resolution

o Exploring the bases of social disharmony: becoming the agents and catalysts of
change and exploring methods of facilitating change.

J2



S puternul Practicim marks will be awarded on the basis af activities conducted
o the topics from the above Uniis., 20 Fiys. 38 Marks

WMode of Transaction
e The Practicum and

the Theory courses of the programme to develop a solid

platform for this paper.

o In consonance with other couises, this course helps in understanding how
stryctures in school create bavriers for inclusionary practices.

e The practicum courses of the programimne, with the present sourse should help

students in exploring

spaces for inclusion in schools.

s Dialogne and discussions has to be the key for the transaction of this course

fssential Readings

1. Baquer, A, and Sharma, A. (1998}, Diisabilitv Vs Challenges. New Delhi: Can

Publishers.

2. Bhatiacharjee, M. {1999). Through the looking-glass: Gender Socialisation in a
Primary School in T. S. Saraswathi (ed.) Culture, Sociclization and Human
Development: Theory, Research and Applications in India. New Delhi: Sage.
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Course 204 - Pedagogy of Hindi Language
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Lourse Code =208
Padagogy of Urdu Languags

Maximum Marks | &0
Theory (Externall (35 Practicum {lnatemall : 15

Student Contact Hours 50
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Course 206- Pedagosy of English Langunage

phaximurn Marks: 168
Theory (External): 76, Practicum {internal): 30
Student Contact Hours: 190
Rationale and Alm

This course focuses on the teaching of English to learners at the elementary level.
The aim is to expose the studeni-leachers 1o @01‘5%‘@3’1};}01‘3?}7’ practices in English
Language Teaching {ELT) The course also offers the space o eritique existing
classroom methodelogy for ELT. The theoretical E?Gik;)tﬁtﬁ‘{ e of this course is based
on a constructivist approach to language learning. This course will enable the
student-tzachers to create a supportive envirorment which encourages thewr leamers
{0 experiment with language learning. The course focuses on developing an
understanding of English language learming,

Specific Objectives

e To equip student-teachers with a theoreiical perspective on English as a Second
Language (ESL)

s To enable student-teachers to grasp general principles in English language
teaching and learming
To understand young learners and their learning coniext

e To grasp the principles and practice of unit and lesson planning for effective
teaching of English

e To develop classroom management skills; procedures and techniques for
teaching English language

s To examine and develop resources and materials for use with young learners for
English language teaching and testing.

e To examine issues in English language assessment and their impact on
classroom teaching.

» To understand the strategies used in a differentiated classroom with multiple
levels

s To be familiar with multiple assessment strategies for the English language
teacher



init 1: Issues of Teaching of English at the Elementary Stage

o & @

B4 Hrs, 12 Marks
Issues of learning English in a muli-lingual/muiti-cultural society: the mwiti-
lingual nature of India. English as the language of prestige and power
Teaching English as a first language, second language and foreign language
The polities of teaching of Enghish in India
Perspectives on the appropriate age for beginning the teaching of English
Understanding the importance of a language rich classroom

Unit 2: Approaches to the Teaching of Enghish

18 Firs, 16 Marks
Behaviouristic and Siructural Approaches; Grammar-iransiation method, Audio-
lingual method
Cognitive and Constructivist Approach; nature and role of learners, different
kinds of learners
Communicative language teaching; Direct method of teaching English, Bilingual
method of teaching English

Unit 3: Teaching Strategies 22 Hrs. 20 Marks

Role of text books

Beyond the textbooks: including children's literature in the classroom (Rhiymes,
poems, stories, songs efc)

Listening and Speaking Skills: seeing talk as valuable, reducing teacher-talk
time in the classroom, using pair-work and group-work meaningfully to
encourage speaking and participation — children as researchers, some activities
for the classroom: poems, songs, story-telling, role-play, situational
conversations etc.

Vocabulary development: using pictures, flow- charts, word walls, homonyms,
homophones, homographs

Reading: beginning reading - the alphabet method, phonetic method, reading
with meaning, reading aloud by teacher, using the word-wall; stages of Reading
- pre-reading, while-reading and post-reading activities, intensive and extensive
reading, word-attack skills; types of reading - Independent reading, guided
reading and shared reading — making reading buddies

Writing: writing as a process - brain storming, drafting, conferencing /sharing,
revising, editing, publishing ; controlled, guided, and free writing; writing ~

¢ 2



fetters, daity diary/ journals, logs {responding to something read or observed),
using pictures.

» Verbal and visual inpuis
e Teaching grammar 1o sivengthen language scquisition: teaching grammar as

knowledege about language, making grammar meaningful and fun.
24 5 g

Einit 4 Learner Assessment fd Hirw, 12 Blarks

%

L)

Agsessing, speaking and listening - using interviews, story-ieiling, re-telling
Assessing  reading comprehension-using  miscue  analysis,  meta-linguistio
AWATCHESS

Teacher's diavy ~ anecdoial records, assessing writing - informat feedback from
weacher, measuring progress

= Continuous and comprehensive assessmend

e Aititude towards errors and mistakes in second language learning

e Review of cusrent assessment procedures - cursive writing, dictation, cloze,
questions and answers, uiilisation of feedback.

s Using assessment rubrics

Unit 5: Planning and Material Development 12 Hrs, 10 Marks

s Unit planning for a learner-centered classroom

¢ Preparation and preseniation of lesson plan (Upper Primary Level), micro-
teaching

e Preparation of low-cost teaching aids-flash cards, charts, cut-outs, placards

s Using the classroom as a resource.

= Creating differentiated resources and tasks for different learning levels

» Internal Practicum marks will be awarded on the basis of activities conducted

on the topics from the above Units. 26 Hrs. 30 Marks

Mode of Transaction

-]

L)

Use of Essential Readings as an introduction to units.

The remaining readings can be given for self reading to students and also used
for assignments.

Advanced readings are optional and intended for teacher educators.
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= Field units 1o Tfocus on developing and trying out various resources, techniques,
aciivities and games for learmning English

s Texi analysis of school text books for English — state-produced and CBSE class
Vit VI

o Analysing and reviewing teaching-learning material

Essentinl Readings

School texibooks prescribed by Government of Haryana classes VI

School textbooks prescribed by UBSE classes LV

Brewster, ., et.al, (2004) The Primary English Teacher’s Gulde Penguin,

‘London, (NewkEdition)

4. Eliis, G. and J. Brewster (2002) Tell i again! The new Story-telling Handbook for

Teachers Penguin UK.

Krashen, S (1982} Principles and Practices of Second Langrage Acquisition.

Pergamon Press; Oxford

NCERT, (2005}, National Curviculum Framework, 2005, NCERT: New Delhi.

NCERT, (2006). Posifion Paper National Focus Group on Teaching of English

NCERT: New Delhi Slatterly, M. and J. Willis (2001) English for Prisury

Teachers: 4 Handbook of Activities and Classroom Language. Oxtord

University Press: Oxford,

8. Tomlinson, Carol Ann (2001} How fo Differentiate Instruction in a Mixed Ability
classroomASCD: USA

9. Fogarty, R. (20006) Literacy Maiters: Strategies Every Teacher Can Use. USA:
Corwin Press: USA pp. 59-62.

10.Wyse, D. and R. Jones (2001) Teaching English, Language and Literacy.
Routledge Falmer: New York. pp. 169-175

11.Browne, A. (2007). Teaching and Learning Communication, Language and
Literacy. Paul Chapman: London, UK, pp175-210.

12.8ahi, 1. and R. Sahi, (2008). Learning through Art. Eklavya: Bhopal. pp 125-137

Advanced Readings

LS I DO B

Ly

~ o

1. Cameron, L. (2001) Teaching Languages to Young Learmers, Cambridge
University Press: Cambridge

2. Curtain, H. A. and, C. A. Dahlberg (2004). Languages and Children: Making
the Match. Pearson: Boston.

3. Tomlinson, B. (ed.) (1998). Materials Development in Language Teaching.
United Kingdom: Cambridge Universify Press: UK.



Course 207- Proficiency & Pedagogy of Mathematics Kducation

Maximum Marks: 308
Theory {Externall 70, Praciicum {nternad) 30
Student Contact Hours: 100

Rationale and Abm

At the elementary level children learn how to use mathematical knowledge in a
systematic way when they deal with the world around them. At the same time they
come across symbolic aspects of mathematical knowledge and learn how to relate
io concepts and procedures in mathematics. For further development of
mathematical knowledge it is necessary that children become aware of key aspecis
of mathematics such as absiraction and generalization, mathematioal ways of
arguing, necessity for use of symbols. They need fo learn mathematical ways of
problent solving, relating 1o space, making sense of the information.

This course attempls o provide deeper insight, develop skills, and enhance
sensitivity towards mathematical rigor by looking at [undamental domains of
mathematics: Arithmetic, Algebra, Geometry, and Data Handling.

Specific Objectives

e To develop insight into ways of reasoning mathematically

¢ To create awareness about and develop appreciation for algebraic thinking

» To develop undersianding of gecmetrical concepts

¢ To develop facility in estimation of quantities (weights and sizes of small and
large objects encountered in daily life; quantities encountered in
mathematical computations)

e To develop facility in data handling, reading of graphs and schematic
diagrams (including road maps and railway maps); designing ong's own
schematic diagrams

¢ To familiarise student-teachers with statistical ways of dealing with
information and some mathematical concepts that help in the process.

o To familiarize student-teachers with the use of the computer for doing
mathermatics; e.g., sofiware for doing geometry, like GeoGebra; or the use of
spreadsheets to do exploratory work

e To enhance the capabilities of the prospective teachers to reflect on processes
relating to communicating formal mathematics to children

» To develop an interest in keeping in touch with what is being discussed and
transacted 1n the area of mathematics education elsewhere in the world or

counfry, through exposure to good journals in the subject, and to good
websites and blogs

9



e To develop an interest in reading expository books in mathematics,
particularly authors who give a sense of the historical side and the aesthetic
side and the "play™ side of mathematics

tpit-1 Mathematical Reasoning 1% Hrs. 16 Marks

= Process of generalisation: Patiern, recognition and inductive reasoning
process that enable formation of hypothesis

e Siruchure of Mathematics: Axioms and postulates, Definition, Theorems

¢ Validation process of Mathematical statements: proof, Counter-Example,
Conjecture

» Problem solving in Mathematics-a process

e (reative thinking in Mathematics

Unil-2 Proficieney in Content of upper primary level

24 Hirs. 28 Marks
Number: Number system, BODMAS, LCM, HCF, Square & square root,
Cube & cube root, Unitary Method, Percentage, Ratic and Proportion,
interest {Simple Interest and Compound Interest), Discount
Data Handling: Presentation of collected data, Elementary Statistical
Teclnigque
Space and Shapes: Geometric thinking levels-Van Hieles, Lines and Angles,
Triangles, Quadrilaterals and three dimensional shapes-Geometric
Vocabulary, Euler Formmula, Congruency and Similarity
Measurement: Perimeter, Area, Volume, Temperature

Practice questions : Practice questions should activity based and from the text
book of class VI* to VIII®

Unit-3 Proficiency in Algebra Thinking 20 Hys. 18 Marks

2 o e ® @

Number pattern that helps in appreciating the use of unknowns in expressing
the generalisation resulting from the pattern

Functional Relations

When and Why we use variables

Forming and solving simple linear equations, Factors

Mathematical investigation/puzzles that rely on algebraic thinking

Practice questions : Practice questions should activity based and from the
text book of class VI™ to VIII"

Lesson Plan: Preparation of Lesson Plan on the topics of unit-2 and unit-3
based on text book VI™ to VIII"
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Uinit-d Issupes ahout Assessment in Mathematics I8 Hivs, 16 Marks

&

 o§ & @ @

Purpose of assessment

Planning of assessment

Azsessment tools

Cipen-ended questions and problems

Assessment for conceptual understanding

Assessment for evaluation of skills such as communication and reasoning

> Internal Practicem marks will be awarded o the basis of activities conducied
o8 the topics from the above Unifs, 28 Hrs, 38 Marks

Mode of Transaction

s Llse of examples and non-examples while explaining mathematical wdeas

e Critical analysis of text-books from the view point of thinking
s Empbasis on undersianding mathematical vocabulary and is tele in

development of mathematical understanding

Essential Readings

i,

{2

Eves Howard (1983) Grear Moments in Mathematics (Volume 1), The
Mathematics Association of America Chapter 2, 3, 4, 8,9, 11, 12; pp2 to 42,
7010 95, 110 to 134,

Gardener Martin (1969) Mathematical Puzzles and Diversions Penguin: New
York. Chapter 4 and 14; pp 42 to 49 and 126 to 132

. Harold, Jacobs (1994) Mathematics, A Human Endeavour, Chapter 1 to 5; pp

1to238

. Haylock, D. (2006) Mathematics explained for Primary Teachers, Sage: New

Delhi Ch 27: Mathematics reasoning. pp. 305-321.
htto://www. flipkart.com/mathematician-s~-delight-w-sawyer-book-

0486462404 http://www. flipkart.com/mathematics-harold-iacobs-human-
endeavor-book-0716743604 http://www . flipkart.com/vision-elementary-
mathematics-w-sawyer-book-048642555x

. IGNOU (2007} Learning Mathematics {LMT) 1-6. School of Sciences,

IGNOU:New Delhi
NCTM (2000} Principles and Standards for School Mathematics, National
Council of Teachers Mathematics: USA

. Pedoe, Dan {1973) The Gentle Art of Mathematics Dover Publications New

York Ch 1; ppll to 37
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8. Polva, George {1873) How fo Solve I, Princeton University Press: Princeion,
New lersey.

4. Post, Thomas R., {1992} Tegching Mathematics in Grodes K-8: Research-
Based Methods. Allyn and Bacon: Washington D.C ChB and Ch 15

10.Sawver, W W {1991) Mathematicians’ Delight, Penguin: USA

11.5awvyer, W W {2003} Vision in Flementory Mathematics Dover Publication:
USA. Chapter 1, 2, 9, 10; pp 8 10 39, and 186 1o 265,

12 .Shirali, $ A. A Primer in Number Sequences, University's prass. Chapter 110 4;
op. 1-52

13.Shirall, S A. Adveniures in jterotion (Volume 1), Chapter 1 10 8, pp. 145

14.5hirall, § A. {1984} First Steps in Number Theory MIR Publishers, Moscow
Chapters 2, 4 and 5. pp 9 1o 42,

15.5tewart, L {1970} Making Mathematics Live: A& hand book for primary
teachers. Angus and Robertson: Ausiralia Chapter 2.

16.Zevenbergen, R. et.al. {2004} Teaching Mathematics in Primary Schools. Allen
& Unwin; {First South Asian Edition). Chapter 12 and 14.

Advanced Readings

1. Moses, B. (Ed.) {1999). Algebraic Thinking, Grades K-12.USA: National
Council of Teachers of  Mathematics.



Course 208- Proficiency and Pedagogy of Secial Science Education

fiaximum Marks: 100
Theory {Externall: 79, Practicum {nternalk: 30
Student Contact Hours: 180
Bationgle smd At

The contents of social Science/social studies as a school subject are based on a
cerfain undersianding about their nature and purposes. Instead of treating these as
nataral and given, this course introduces studeni-teachers o different perspectives
about these subjects. 1t would also examine the ways in which different visions and
understanding of the subjects get reflecied in different curriculum, syllabus and
texibooks. It asks and suggests how social sciences can develop capacities 1o
critically understand society and social reality around us with reference o time,
space and power, siructures, institutions, processes and relationships. Engaging with
the nature of diverse disciplinary would form the basis to understand that its
purposes are historical and social in character. Analysis of textbooks and
curriculum may help students understand how various perspectives aboul society,
children and social science shape these docuiments and pedagogic devices and how
they may be aliernatively conceived and iransacted in classroom. Reading how
children conceptualize and understand the subjeci matter of different social science
components and the ways in which different textbooks and teaching methods allow
or obstruct development of abilities for individual/collective reflection would
provide a meaningful avenue for student teachers to develop their own
understanding of social sciences and appropriate pedagogies.

Specific Objectives

e To develop knowledge and skills to critically understand and analyse the society
in which we live by drawing upon the disciplines of history, geography, political
science, economics and sociology

e Build skills to gather, interpret and analyse data

¢ To critically analyse social science school curriculum, syllabus and textbooks

e To know and use different pedagogies to transact the curriculuin in a manner
that enhances curiosity of children to enquire about social phenomenon and
develops their capacities to reflect on the existing society, its institutions and
practices in a critical, independent and thoughtful mamner

e To develop capacifies fo uphold human and constitutional values of freedom,

equality, justice and respect for difference and diversity and challenge the social
forces that threaten these values

2



finit 1: Mature of Social Sciences 16 s, 14 Marks

Social sciences and social studies: scope and nature; role of social studies in
developing children’s understanding of their social context and social realities;
different perspectives on nature and scope of history, role of historian, perspectives,
sources  and  evidence in  history; elitist/status-quoist and  activist/social
transtormation perspectives on civies; different approaches to gecgraphy: different
anproaches to organize social sclences: discipline ceniered. issue-centersd,
integrated sovial smdies and interdisciplinary social sclence.

Unit 2: Important Concepts of Social Sciences §8 Hrs. 16 Marks
Undersianding change and continuity, cause and effect, time perspective and
chronology, socio-spatial interaction with reference to their area and statc (Haryana)
through the following (1) Society: social structure, social stratification, community
and groups, {ii} Civilization: history, culture, (iii) State: authority, nation, nation-
state and citizen, (iv)Region: resources space and people {v)Geography: as spatial
seience (vi) Markei: in changing scenario, problems and possibilities.

Evolving unit plans, Development of lesson plans based on concepis of class VI-
Vil (Emphasising on Joyful leaming, art integration and play way methods)

Unit 3: Children’s Understanding, Teaching-Learning Materials and
Classroom Processes

23Hrs. 20 Marks

Cognitive development of and concept formation among the children in
middle/upper primary classes with reference to their age and socio-cultural context;
significance of these factors for curriculum and pedagogy; case studies of children’s
understanding of concepts; children’s construction of social science knowledge and
classroom interaction; different types of teaching-learning materials for social
sciences including community and local sources; analysis of different texibooks of
social sciences to understand the perspective about the subject that informs them
and how do they position children (look at use of case studies, pictures,
story/narration, dialogue and discussion, experiments, comparison, development of
concepts); Observation of classrooms to understand and critically evaluate the
transaction of the social science curriculum.



Linit 4; Pedagopy and Assessmentd 23Hrs, 28 Marks

Teaching methods: heuristics/discovery method, project method, use of narration,
comparisons, observations, dialogue and discussion in social science; concept of
data, its sources and evidence in different social science disciplines; difference
between fact and  opinion, identifving bias and  prejudices; wse of
personal/experiential  knowledge  for critical thinking; dominant method of
evaluation in soclal sciences based on information recall;, slternative ways 1o
evaluste learning: basis of evaluation, obicclives of evaluation , Assessment: whal,
how and why, feedback and remedial measures, types of guestions, use of open
ook examination ete,

¥ Internal Practicum marks will be awarded on the basis of Field-based given
below: 26 Hys, 30 Marks

Ficld-based Projects {any two)

1. Critique a hisiorical film/serial or novel from the view point of authenticity. Use
variety of other sources like for movies, books, newspaper article, exhibiiions,
and museums o appraise on autheniicity. Understand the complex nature of
facts, their construction and their differences from opinton.

2. Map any locality based on the distance and directional relationship from your
educational institution. Mark out institutions, historical monuments (local and
national), banks, local market, and other points of interest. Also speak with
residents and other people who inhabit the same space to explore the oral
history, and the distinctiveness of the particular location. Try to see the linkages
between various institutions that exist in this locality

Explore and collect some books, movies, cartoons, magazines and journals of

1950s and the present times. Study them carefully to grasp the issues of a

common person. Show the changes that can be witnessed in the concerns and in

the lives of a common person. Can the reasons for these changes be traced to the
economics, polity, history and socioc-culfural circumstances of our nation?

Present your understanding in the form of a report/ poen/ collage/ narratives/

drama, or any other medium you wish to use.

L}
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. Through field visiis, understand a sium in terms of H#s economics, subsisience,

politics and historical memories. Develop conneciions between these {actors o
understand the nature of their present concerns and problems,

. Trace two final consumer producis from their raw form. Study the processes tha

are involved in changing i 1o the final, finished product. Study how various
factors of geography, economics, politics and history have influenced them, Also
see the intermeshed relanionship that exists between them

Avound any particular social science theme, event, date or a phenomenon, weave
an oral higtory project. Through interviews and conversations, understand and
give space o the voiee of people, and their interpretation and understanding of
vour subject, Analyze their reliability by comparing these versions from other
sources. Use this project to understand the plural versions of history that are
available, Also study how cerlain versions become dominant while cornering
other ones.

Study the transport needs of a community by analyzing different kinds of
vehicles people own. Examine their relation with the gender and the socio-
economic standards. Historically, trace the changes that can be seen in the
iransport needs of the community. Study the changes that are reflected through
the historical tracing. Also assess the economic and environmental aspects of
various forms of transport.

. Explore how cartoons, stamps, currency, newspapers, agazines,

documentaries, plays, maps, globes, historical film/serial/movel and so on can be
used in the teaching of social science.

Kssential Readings

1.

2.

Batra, Poonam (2010) Introduction in Poonam Batra (ed) (2010} Social Science
Leaming in Schools: Perspective and Challenges, Sage: New Dethi pp. 3-41.
Bhattacharya, Neeladhari (2009). Teaching History in Schools: The Politics of
Textbooks in India. History Workshop Journal. 67(1), pp. 99-110.

. Chakravarty, Uma {2006). Everyday Lives, Everyday Histories: Beyond the

Kings and Brahmanas of ‘Ancient’ India, Tulika Books: New Delhi Chapter on:
History as Practice: Introduction, pp. 16-30.

Eklavya, (1994), Samajik Adhyayan Shikshan: Ek Prayog, Eklavya:
Hoshangabad.
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lain, Manish (20035). Social Studies and Civies: Past and Present in the

Curriculum, Economic and Politicat Weekly, 60(19), pp. 19381940,

6. NCERT, (2006). Position Paper National Focus Group on Teaching of Social
Sciences, NCERT: New Delhi. pp. 119,

7. Sunny, Yemuna (2009) Legitimised Knowledge: Political Connotations in
Geography i Ravi § Singh {ed) Indian Geography in the 21st Century: The
Young Geographer’s Agenda, Cambridge Scholars’ Publishing: UK 20609, pp.
108-127,

& Sunny, Yemuna {2010) Sveekrat Gyan: Bhoogol Mein Nibit Rajneiik
Sanketaarth, Sandarbha Sept- Gt 2019, pp. §9-76,

9. Special Science Texthooks for clasges VI VI and VI New Delhis NCERT
2606~ 2008,

10, Textbooks for classes VI VI and VI, approved by Depit. OF Elementary
Education, Harvana

i1.Social science Textbooks for elasses Vi, VI and VI, Madhya Pradesh:
Eklavya.1993-2004.

12.Tolstoy, Lev {1987) Shikshashaasitiva Rachnayein, Pragati Prakashan, 1987,
excerpts on experiences of history teaching in Sandarbha, 20,Nev.-Dec. 1997, pp.
79-89.

13.Tolstoy, Lev (1987) Shikshashaastriya Rachnayein, Pragati Prakashan, 1987,
excerpts on geography teaching in Sandarbha, 26, Nov. 1998-April, 1999, pp.
85-93.

14.George, Alex M. (2004) Children’s Perceptions of Sarkar: The Fallacies of
Civies Teaching, Contemporary Educational Dialogue 1: 2, 228-257.

15.Sunny, Yemuna. (2008) Experience and Science in Geography Education,
Economic and Political Weekly, June 14, 2008, pp. 45-49.

16.Eklavya Team (2010) Dynamics of Knowledge and Praxis: A View from the
Field in Batra, Poonam (ed) (2010) Social Science Leaming in Schools:
Perspective and Challenges, Sage: New Delhi. pp. 265-286. 49

17.George, A. and A. Madan (2009) Teaching Social Science in Schools: NCERT's
New Textbook Initiative. Sage: New Delhi. pp. 31-57.

18.Articles on Social Science Education in Sandarbha (available as a separate

collection from Eklavya, Bhopal)



19 Paliwal Rashmi and Yemuna Sunny (1994) Aaya Samajh Mem. Sandarbha |,
September 1994, pp. 20-25; Sandarbha 2, November-December, 1994, pp, 43-
47.

20 Madan, Amman (1995) Naagrik Shaastra ki Pustakon Mein Naagrikon ki
Chhavi. Sandarbha 5, May-dune 1995, pp. 88-94.

21 Patiwal, Rashmi {1995) Jo Gaurishankar ki Samajh Mein na Azye. Sandarbha?,
September- October, 1995, pp. 47-52.

22.Sunny, Yemuna {1996 Bhoogol, Schooli Kitaabein aur Kuchha Anubhav.
Sandarbha 8-9, November-February, 1699586, pp. 51-358,

23 Paliwal, Rashmi {1996} Bk Kitaab Nai Bhi Purani Bhi. Sandarbha 1, March-
pril, 1996, pp. 82-94,

24 Paliwal, Rashmi (1997} Parvaavaran Kyaa, Kyaa Nahin, Sandarbha 19
September-October, 1997 pp. 47-56.

75.Batra, Poonam and Disha Nawani {2010) Social Science Texts: A Pedagogic
Perspective in Batra, Poonam. (ed.) (2010). Social Science Leaming in
Schools:Perspective and Challenges, Sage: New Delhi. pp. 197-262.

26.Paliwal, R. {2010) Assessment of Social Science in Schools: Our Experiences,
Experiments and Learning, Learning Cusve, Issue XV, August 2010, Azim
Premji Foundation: Bangalore, pp. 95-105.

27 Jayashree. (2010} Beyond Retention: Meaningful Assessment in Social Science,
Learning Curve, Issue XV, August 2010, Azim Premji Foundation: Bangalore,
pp.106-110.

28.Sriparna (2010) Role of Projects, Field-work and Discovery in Assessmerit,
Learning Curve, Issue XV, August 2010, Azim Premji Foundation: Bangalore,
pp-118-120.

k

Advanced Readings

1. Kumar, Krishna. (1996) Learning from Conflict, Orient Longman: New Delhi
pp.25-41 and 79-80.

2. Ratnagar, Shireen.( 2001) Bhartiya Itihaas Ke Srote. Bhag 1, Eklavya: Bhopal.

3. Pathak, Avijit (2002) Social Implications of Schooling: Knowledge, Pedagogy
and Consciousness. Rainbow Publishers: Dethi. Ch: Sociology of School
Knowledge: Texts and Ideology pp. 109-148.

4, Pathak, Avijit (2009) The Moral Quest in Education
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Balagopalan, Sarda {2009) Unity in Diversity: Diversity, Social Cohesion and

the Pedagogical Project of the Indian Siate in S, Vandivar et. al. (ed.) Thinking

Diversity, Building Cohesion: a transnational dialogue on education, Rozenburg

Publications: Amsterdam.

6. Billinge, M., et al. {ed) (1984). Recollections of a Revolution: Geography as
spatial science, Macmillan: London,

7. Carr, B, FL(1961), What is History? Penguin: England.

of Nation and Tdentity, Tamiinadu, Nivantar: Delhi,

G, Hursh, W., D and . Wayne Ross, (2000}, Democratic Social Edueation: Social
Sindies for Social Change, Falmer Press: New York, Ch 90 Not only by owr
Words: Connecting the Pedagogy of Paulo Preire with the Social Suudies
Classroom, pp 135-148.

10.Mehiinger, Howard D. (ed.) (1981) UNESCO Handbook of Social Siudies.
UNESCO Publications: France,

11.Ross, E. Wayne (ed.} (2006) The Social Studies Curriculum: Purposes,
Problems, and Possibilities. Albany: State University of New York Press: New
York, Ch 1: The Struggle for the Social Studies Curriculum, pp 17-36.

12.Paliwal, Rashmi and C.N. Subramaniam, (2006) Contextualizing the
Curriculum, Contemporary Education Dialogue, Volume 4:1, Monsoon 2006,
pg. 25-51

13.Shiksha Vimarsha Ilithaas Shikshan: Visheshank, Movember-December 2008,
Digantar, Jaipur.

14.Yadav K.C.(2014) Haryana ka Itihas

15.Gazetteer of India, Haryana State- Haryana State Gazetteer Vol.I- CHD (U.T)-

2011.pp 315-327

[0‘;



Course 269- Proficiency and Pedagogy of Science Education

Raaximum Marks: 180
Theory {Externaill: 70, Praciicum {Interai}: 20
Student Contact Mours: 100

Ratienale and Alm

The aim of this course 13 f0 encourage students 1o engage with the nature of science
and relate it with inquiry in this area. This will involve challenging students’

misconceptions refated to concepts in science and help them advance iowards a
better understanding. They will need a space to freely express their ideas about
vartous aspects of the nature of sclence and reflect on classroom practices based on
this understanding. The students should be able to eritically reflect on issues of
sender and inclusive space in science education. This course buitds on the science
helps student-teachers 1o reflect on the nature of the discipline of science and 13
implications for classroom transaction,

Specific objectives

e To encourage students to revisit their own conceptual understanding of science

« To engage students with various aspects of the nature of science

e To help students understand children’s ideas in relation to cognitive
development and children’s understanding of scientific coneepts

o To help students select and use appropriate teaching-learning and assessment
strategies

s To enable students to view science as an inclusive and a democratic enterprise

Unit 1: Understanding science and children’s ideas in science

18 Hrs. 16 Marks
Nature of science

What is Science and why do we teach it?

Is inquiry in different domains of knowledge different?

Science as information or inquiry.

What do scientists look like?

Children's ideas related to science concepts

Probing, documenting and analyzing children’s ideas related to science concepts
o Indian Scientist as role model for students, Short biography and work of Indian

Scientists: Maharishi Charak, Kanad, C.V. Raman, H.J. Bhabha, H.G.Khurana,
Dr. APJ Abdul Kalam.
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Unit 2: Revisiting School Science Cencepts

» The World of the Living: Diversily, basic upit of hfe; life processes;
reproduction; heredity and evoluation

e Matter: Hs nature and types: basic uniis of matter, atomic structure

= Matural Phenomena: Force and motion, gravitation, magnetism, electricity, heat,
fight and Sound

e Natural Hesources: Air, waier, soil and their conservation, various typss of
pollutions, soil erosion; sources of energy

e Preparation of lesson plans on the above contents for classes ¥ o VI

iatl 3: Classvoom fransaction and assessment 25 Hrs, 12 Marks

= Different ways of conducting inguiry: sefling up simple experiments and
investigations in different confexis

e Science museums, field trips, exhibition, science kit and improvised science
mstruments

s Creating Inierest in Science: Activity Based Leaning, Project Based Leaning,
loy Activities, Science Games & Puzzles and Catch-up programmes

e Seience Promotion Programme and development of scientific attitude

= Developing different assessment siraiegies including appropriate questions for
paper pencil tests

s Preparing Unit plans based on concept maps

e Assessing teaching-learning materials such as books, films, mullimedia
packages for their relevance and age appropriateness

Unit 4: Seience for all 12 Hrs. 16 Marks

e Inclusive Science Education.

e Science and society in interface.

e lIssues such as availability of water, indigenous knowledge, loss of habitat and
endangered species, energy conservation and climate change can be taken up for
literature survey, discussions, campaigning through posters, public hearing, talks
by concerned people like farmers and also experts in the field.

» Internal Practicum marks will be awarded on the basis of activifies conducted

28 Five. 22 Mavks

on the topics from the above Units.
20 Hys. 30 Marks
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Essential Readings
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7.

Bloom, §. W, (2006) Creating a Classroon Compumity of Young Svientists
Routledge: Mew York.

Twiver, Rosalind, ef. al. (1994) Muking Sense of Secondary Science:
Research into Children’s ldeos. Routledge Falmer: New Yark,

Routledge: New York.

Harten, W. (20061 Teaching, Learning and Assessing Science 5 - 12, Bage:
Harlen, W. and 1. Elstgeest (1992). UNESCO Source Book for Science in the
Frimery School, NBT: New Delhi.

Mariin, . J {2009y Flementary Science Methods- A Constructivisi
Approach,

Thomson Wadsworth: Belmont CA. 5" Gdition.

Readings for Discussion
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9.

Diriver, Rosalind. (1996} Young People’s Images of Science, Milion Keynes-
Open University Press: London.

Rampal, Anita {1992) Images of Science and Scientists a study of School
Teachers® Views. [

Characieristics of Scientists. Science Fducation. 76(4), 415-436.

. Griffin, 1. (2004) Research on students and Museums: Looking More Closely

at the students in School Groups. Science Education, 88(suppl. 1}, 559-5870.

. Wellington, 1. J. and Osborne, 1. (2001) Language and Literacy in Science

Education. Open University Press: California. Chapter 6: Discussion in
School Science: Learning Through Talking, Chapter 5: Writing for Learning
Science.

NCERT, (2006) Position Paper on Science Education, NCERT: New Delhi.

. Brickhouse, N. (2001) Embodying Science: A Feminist Perspective. Jowrnal

of Research in Science Teaching, 33(3), 282-293.

. Kurth, A, et. al. (2002) The Case of Calra: Dilemmas of helping all students

to understand Science, Science Education, 86, 287-313.
Shiva, V. (2002) Water Wars South end press.: Cambridge, USA

Advanced Readings

I

Kang, S et al (2004) Examining Students’ Views on Nature of Science:
Results from Korean 6th, 8th and 10th Grades, Science Education, 89(2).
314-334.
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. MeComas, William F. {edy (1998} The Numwre of Science in Science

Educaiion, Railonales and  Strategies, Kliuwer Academic Publishers:
Netherland

. Okasha, 8. (2002) Philosophy of Science— 4 very short introduction Oxiord

University Press: UK,

. Schwartz, 5. Renee et al. {20047 Developing Views of Nature of Science in

Authentic context: An explicit approach of Bridging the Gap between Nature
of Science and Scientific Inquiry. Science fducation. 88(4), 610 ~ 645,

. Liewellyn, Do (2005 Teaching High School Science through fnguiry — 4

Cease StudvApproach Corwin Press and NSTA Press: California

. Osporne Jonathan F. (1996) Bevond Constructivism, Science Educetion

B 1), 53-82

Alkenhead, G, (2001} Integrating Western and Aboriginal Sciences: Cross
Cubtural Science Teaching. Researcli in Science Fducation, 31(3), 337-355,
Choksi, B & Natarajan, C. (2007) The epiSTEME Reviews- Research Trends
i Science, Technology and Mathemaiics Education, Macmillan : New Delhi.
Rampal, A. (1993).8chool science in search of a democratic order? In
Kumar, K(Bd.) Democracy and Education in India. NMML: WNew Delhi.

Textbooks and Reporis
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Bal Vigyanik, Text books jor Science, Centre for Science and Environment,
Citizen's reports, New Delhi.

. NCERT, (2005). Syllabus for Classes at the Elementary Level vol, |,

NCERT: New Delhi.

. NCERT, (2008), Text books for Science, Class VI~ VIII. NCERT: New Delhi

{ Depariment of Elementary Education Haryana.
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Course 218- Pedagogy of Punjabi language
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Course 211- Pedagogy of Sanshelt Lanzunge
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Course 231-Work and Art Education

Mazimum Marks; 50
Practicum {External: 30, internal: 30}
Student Contact Hours: 30

Hationale and Alm

n the new curricuium framework (2005) work experience has been termed as work
education and thus makes it an integral component of education. As such it would
provide both knowledge and skills through well-structured and graded programmes,
which would help them on their eniry into the woild of work., Work education is a
distinet curricular area for providing children with opportunities for participation of
social and economic aciivities inside and ouiside the classroom, which would
enable them o undersiand sclentific principles arxd procedures involved in different
types of work. The productive manual work situations were o be drawn from the
ares of health and hygiene, food, sheher, clothing, recreation and community
service. The compeiencies to be developed in this field should include knowledge,
understanding, practical skills and values through need based life activities. Pre-
vocational courses should get a prominent place at this stage.

Work education aims at restoring dignity and respect io all fypes of manual work,
promoting self-reliance in meeting one's daily needs and those of one's family and
community, increasing productivity through the development of proper work skills
and values, and promoting commitinent to the welfare of the society through
suitable programme of social work or community service.

The aim of the Fine Arts component of the practicum is to understand
interconnections between art, crafts, drama, culture, aesthetics, health and
livelihoods. The aim is also to appreciate and engage with a diverse range of art
processes, products and performances — folk and classical through exposure and
exchange. It is believed that giving opportunities o school teachers to engage with
aesthetics through art forms is likely to cultivate and hone their aesthetic sense and
their ability to recognise beauty and harmony as essential aspects of a life of

quality.

Specific Objectives
To help the pupils to develop essential knowledge and understanding in texms of:
o Identifying needs of the self, family and community in respect of food,
health and hygiene, clothing, shelter, recreation and social service
e Acquainting themselves with productive activities in the community
e knowing the sources of raw materials and understand the use of tools and
equipments in the production of goods and services; understanding the

T



utitity of produciive work and services to the commimity

o Respect for manual work and regard for manual workers

o Proper work ethics such as regularity, punctuality, honesty, dedication,
discipline, etc.

e Develop an understanding of at-integrated education and the need o
appreciate # in different forms; the scope and purpose of ari integrated
education

o Understand the range of traditional art forms and working with hands

e Create and present pieces of art: using visual arts and crafis

¢ Deepen understanding, appreciation and skills in one chosen medium through
seif work and evaluate self as an artist and art educator

e Bring the arts into the centre of exploration, e.g. in visual arts: semiotics of
the image/fim/play/masic; how is an image 1o be made meaning of) how can
an image act as a siarting point for an exploration

Unit: | 25 Hrs. 25 Marks
Work Education: Focus areas (External 12, Internal 13}

Easential Activities:

L]

First aid activities like counting of pulse, taking of temperature and
bandaging of wounds after cleaning ther

Gardening & Plantation, acquaintance with common pests and plant diseases
and use of simple chemical and plant protection equipment

Use of Bus and Railway Time Table and Other Information Sources

Helping school authorities in organizing exhibitions, picnics, tours and
excursions, school functions and knowledge of presenting report
Participation in Adult-Literacy Programmes

Road Safety and Traffic Rules, how to help traffic police in smooth
regulation of traffic

Culinary Skills, how to help in preparation, presentation and distribution of
food items/ mid-day meal / snacks in composite schools

Handling tools to repair minor faults regarding plumbing, electricity and
carpentry

Cleanliness and beautification of classrooms, institute, campus and
surroundings



Some Exunples of Fssendial Aciivities:

> First Ald
First ald is the immediate and temporary care given fo the victim of an sccident or
sudden iiness. The main purpose of first aid is 1o preserve life, assist recovery and
prevent aggravation of the condition vl the availability of a doctor, or during
transport to casualty home or hospiial.

Specific Activities
e Preparation and use of First Awd Kiw
¢ Dressing of wounds and bandaging.
s Management of simple inhuries and emergencies
Iy Bleeding
2y Shack
33 Dwowning
4} Burns
3) Snakebites
&) Fraciures
73 Poisoning

» Gardening and plantation, acquainiance with common pesis and
diseases of planis and use of simple chemical and plant protection
equipment

Importance of gardening and plantation, problems of pests and diseases in
agriculture and their control measures should be taken into consideration. General
idea about biological and integrated control measures, Common insecticides,
fungicides, weedicides. Common plant protection equipment, their construction
details, simple repairs and maintenance. Precauvtions while using PP chemicals.
Common pests of important field crops, vegetable and fruit crops. Common
diseases of important field crops, vegetable and fruit crops.
Specific Activities:

e Collection and preservation of insects, their larvae, pupae, eggs.
Collection and preservation of diseases affected plant parts.
Identification and description of pests and diseases of crops.
Identification of plant protection chemicals.
Estimation of crops damage due to pests and diseases.
Cleaning, maintenance and simple repairs of PP equipment.
Operation of PP equipment.

® & e & » B



®  Preparation of working solutiens o PP chemicale,

# Observation of plant afisy application of PP chem; cals,

¢ Comparison between the treared and untreaied plants.

® Seed treatment with fungicides,

> Use of Bus and Raihway Time Table and Gthey Information Satrces,
Specific Activities:

& ﬁppmcia@‘img the importance of bus, railway and other time-tableg

¢ Collecting by time-table from bus stand and raj way thie-table from Faiway
station

® Studying various parts of time-tables

* Leaming procedures of consulting bus and railway time-iabie and practicing
ol reservation procedure

¢ Planning bue and railway journey foy different WDOSEs and  differens
destinations and routes

> Helping Sehool Authorities in Urganizing exhibitions, plenies, fours apg
excursions, school functions ete., and then Presenting repors

Bpecific Activities:
I. Helping school authorities in the organization of picnics, toups, eXcursions
and school functions:

Planning the programme:

¢ Forming groups for different functions, i.e. arrangement of conveyance,

food, games and enterfainment, collection of funds and Mmaintenance of

accounts; making arrangements/preparation of cach activity: Otganizing/

performing aclivities on the day of the picnic, tour/excursion, funetion:

3

evaluation of the success of the programme/effectiveness of the activity
undertaken.

J Collecting/making exhibits and keeping them safely; collecting suitable
tables, boards, etc. for display: maintaining cleanliness and decorating the
exhibition hal] op ground; displaying the exhibits on proper spots according

»  Participation in Adult-Literacy Programmes

Specific Activities:
® Survey fo the neighbourhood and identification of adult illiterates.
¢ Making door-to-dooy visits and persuading theny to join literacy classes



Grouping the illiterates according 1o their age, oceu ]aa'l’ﬁn arwd 1nterests
Lrouping students on the basis of their known capabilities an i iferests
belecting literacy materials with the guidance and help of the teacher

Malking spatial and physical arrangements for conducting sja p Ogramme

*  Making adequate preparation for teaching, including the selection of teaching
aids

& &% @

&

@ ‘feaching af_'il,i‘é‘; i groups, Getiing together in class and reviewing the
progress of work and problems, ifany

s Correcting the teaching methods and procedures in the 1 ght of experience

Evaluating the progress of adult literacy snd mainta ming records

L]

¥ Road Safety and Traffic rales
hpecific Activities:

» To undersiand the policies, concepts and procedures for transpott planning,
tratfic management and road safety
« To understand Transport Planning, Legal issues - powers and duties

e Environmental issues on traffic growth, parking management & parking
policies

¢ Organising road safety functions and initiatives for reducing road casualties

» Culinary Skills, help in preparation and distribution of mid- ~day—meal/
snacks in composite school

Specific Activities:

¢ The objectives of Mid-Day Meal as issued by the government;

e Improving the nutritional status of children in classes’ I-V in Government,
Local Body and Government aided schools

¢ Encouraging children, belonging to the weaker sections, to attend school
more regularly and help them to learn and concentrate on classroom activities

e Providing nutritional support to the less privileged and mal nutrition children
at primary stage in slums areas during summer vacation
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»  Handling fools 1o repair minor faulis regarding plumbing, electricity and
carpeniry

Specific Activifies:

o Encourage pupil teachers to gei aware about the basic knowledge and
working of simple tools and precavtions related to them

= Proper handling of simple tools can avoid major casualties and also save time
and energy

¢ To built the confidence in presence of Teacher Educator and peets o solve
the problems with the help of activities

s Avoiding the wastage of water and conserving very hmportant resource by
mitiating and practicing various plumbing needs

» Cleandiness and  beastificstion of classroom, imstifute, campus and
surroundings

Specific Activities:

e To share the knowledge with the community aboul consequences of
unhealthy environment and benefiis of cleanliness

» To raise the collective awareness of the community to maintain clean public
places

e To inspire the community to be role model for other communities

¢ To make them understand the Steps in teaching personal cleanliness/hygine
to a kindergarten children like: proper hand washing, sanitation, taking bath
regularly, wearing clean clothes, cutting nails ete,

Elective Activities

(Cut of the list of Elective Activities suggested above, each pupil teacher is
fo select two activities/projects from different areas of human needs such as

Jood, health and hygiene, clothing, shelter, recreation and community
service)

Work practice at this stage is to take the form of projects with sequential activities
in respect of wvocations in the production or service sectors. Such
projects/prevocational courses are intended to lead to intensive skill formation and
proficiency in work which would be conducive to increased productivity and

capacity on the part of pupils to engage in work which enables them to eamn while
they learn,
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¢ Uperaling, repair and maintenance of equipments for domestic electrical
gadgets and plant profeciion

e Making of jam. jelly, tomato kerchup, pickles, shakes & mock-tails and iis
preservalion

¢ Projects relating (o non-conventional sowrces of energy-sun, wind, tides
biogas, compost etc.

¢ Bee-keeping, bottling of honey, mushroom cultivation ete.

¢ Preparation of stationery Hems such as files, file boards, registers, writing
pads, stamping ink, ete,

e Pholography Typewriling and Stenography

= Hand embroidery | Puppet, Muppet and Doll making

s Computer operation & maintenance (surfing, accessing internet, e-mail)

s MNOC, NSE, Scouting and Guiding

=  Preparation of colours for rapgoeli {iraditional floor art) etc,

Unit: 2 25 Hrs, 25 Marks

Art Education: {Exteranal 12, Internal 13)

Art Integrated Education and its eveative use in teaching:

Art Integrated education for Primary Teachers is a need-based practice, which
involves a systematic approach to understand the learner’s needs, to establish goals
and objectives and to design strategies selecting Art Integrated Learning to meet
those needs.

Specific Activities:

®
&
]

Integration of dramatics / role-play while teaching any subject
Integration of music while teaching any subject

Integration of visual arts while teaching any subject

Integration of dance / actions & gestures while teaching any subject

1. Art appreciation and Art education: visit to places like crafts museums, dal-
bhavan, art galleries. Organise art, craft and music exercises with small groups
followed by discussions and presentation. Any local exhibition or art event can be
used as precursor for the session.

Designing a Project for School Children:

The project should involve on the experience and then prepare a power point
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presentation having ar/photographs of the visiting area 1o present in the
classroom. Participanis to identify a relevant theme and dess gn an art based project
for them which should span over a period of time example ~ a heritage walk to 2
iearby monument and a public event about it — including art exhibition , plays,
songs and other similar expressions: principles of mclusion, diversity, child-
centered approaches would be a given and the participants would be encouraged to
use ali that they have learnt in an interactive manner; feedback from students,
teachers and community would be used for evaluation of this aspeci.

2. Yisual Ari: Opportunities 1o experiment and create pieces of art using different
medium. Focus on colours, textures, composition and thematic content. Using a
range of medium: paper and water colours, paper and crayon, colour pencils,
acryiic, oil paint and canvass, studeni-teachers would learn aboui lines, forms,
compositions, colours, space divisions etc. Specific tasks would include free
drawing, developing narratives in visuals, composition of an imagined situation,
telling a story through comic sirips, creating a collage using images, bits cut ou
from old magazines, news paper etc. Frepare clay models, sculptures, paintings;
graphics, skefch etc. develop a deeper understanding of architectural heritage,
appreciation of spatial designs and the aesthetice thersin: celonial, Mughal,
Sulianate period, Post Independence stc. Through heritage walks; political
dynamics of space and its changing trends; culfural social connections with
architecture and town/eity planning; connection to natural resources and aceess to
these vis a vis architecture and design; spaces for children in a city and
demonstrate about the art work in the class roon.

3. Musie: Orientation to different forms of music with either a film screening or
lecture demonstration by an artist to show a wide range of musical forms and a
brief history of one or two forms; connecting to music in nature and within our
own selves; voice fraining: opening the voice, music and rhythm exercises:
singing, creating music with different objects, practicing basic notes and tones;
experimenting with one new forms: folk of any one region; collating music/songs
from a community/within the family for special occasions or themes. (e.g.
lullabies from different language cultures, harvest songs, songs during the freedom
struggle etc; create musical pieces with others; design and run sessions on music
with children. Competitive sessions may be organised for solo or groups. Music:
vocal or Instrumental session may be organised in the class room or during the
morning assembly.

4. Cinema and Electronic Media: Provide exposure to alternative cinema,
develop appreciation for cinema as an art and understand the impact of the
electronic media, it’s impact on our psyche and aesthetics: orientation with an
expert on films providing a background followed by screening of known films:
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projects/discussion on television and our mindscape: siorylines, the corruption of
aesthetics, intervention in familial spaces, increasing legitimization of viclence:
age appropriate viewing aud selection of films.(Practicing movie- making, by
using mobile camera, laptop/deskiop during educational tour, classroom activities
&le.)

3, Literary Asts: linkage between language, literanie and performing arts;
appreciation of poeiry as performance art, play reading and reading lterature as an
art, selection of poetic pleces and developing performances around it: exposue 1o

o
i

readings in different language traditions: Hindi, English other regional languages
and dialectics  drawing upon local waditions. bBxtemporary speech, guiz

compelitions, essay writing competitions, recHation of poems with action and
gestures in the classroom
Essential Headings
[. Training Package on Arn Bducation for primary Classes Voli & 2
(:hﬁ;tp:fﬁz&m’w.a"sc:eri,ni&émfde:paz‘%memsfnieféeaa.)
. Dodd, MNigel and Winifred Hickson {1971/1980). Drama and Theaire in
Education. London: Heinmann.
- Gupta, Arvind (2003). Kabad se Jugad: Liitle Science. Bhopal: Eklavya.
. MeCaslin, Nellie (1987). Creative Drama in the Primary Grades. Vol 1 and in the
Intermediate Grades, Vol TI, New York/London: Longman,
5. Mishra, A. (2004). Aaj bhi Kharein hai Talaah, Gandhi Peace Foundation, 5th
Edition.
6. NCERT, (2006). Position Paper National Focus Group on Arts, Music, Dance
and Theatre, New Delhi: NCERT.
7. Poeiry/songs by Kabir, Tagore, Nirala etc; Passages from Tulsi Das etc; Plays:
Andha Yug- Dharam Vir Bharati, Tughlaq: Girish Kamad.
8. Prasad, Devi (1998). Art as the Basis of Education, NBT, New Delhi.
9. Sahi, Jane and Sahi, R., Learning Through Art. Eklavya, 20009.
10.Sugandha, Home Science Books of Govt. of Haryana for classes VI- VIII

[
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Course SIP II- School Internship Programme

Maximums Marks: 400
{Internal : 200 + External : 200}
Duration: 16 weeks

Rationale and Aim:
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Teacher education programme leading 1o Diploma in Elementary Education
(D.ELED.) aims at preparing teachers for elementary stage of education, that is,
classes’ VAL Right of Children to Free and Compulsory Education enacied vide
Central RTE Act., 2009, highlighted the need and imporiance of having well
gualified and professionally trained teachers 1o facilitate realisation of the
proposed goals. D.ELEd. is a teacher preparation programme at elementary level,
span over two years of teacher training, potential enough to realise the goals, if
oraperly concelved and designed on sound professional imperatives,

MCTE Regulations, 2014 mandate Internship for every student-teacher opting his
career in teaching profession. School Internship is widely regarded as the single
most important component of any teacher sducation programme that provides for
studeni-teachers a platform 1o integrate the theory learnt with real classroom
situation. Being a full time work in a schodl, | it seeks to equip student-teachers
with meaningful and gainful mtensive school experiences in planning, teaching and
the totality of its activities such as preparing instructional support materials,
maintenance of school register and records and performing all those duties that a
regular teacher is expecied to do. Field experiences intend to expand
competencies and skills essential for a teacher to serve as a facilitator of learning.
During internship  student-teachers interact with teachers, students,
administrators and the community including parents and try to understand issues
and problems which help their development as a facilitator teacher. They are also
exposed to multicultural context of society, which has a strong influence on school
environment and its functioning, besides practice teaching in real classroom
situations, as also ample opportunities to participate and organize various
programmes which in turn help develop traits like positive attitude, interest,
abilities and appreciation essential for being a teacher.

Two year D.ELEd programme is expected to provide adequate opportunities for
student-teachers to engage with various stakeholders like children, parents,
community, school and school management on a partnership model. Teaching
Practice and Internship not only provide first hand experiences to student-
teachers in classroom teaching and whole school life in general, but also to link
theoretical knowledge with its practical accomplishment.

Student-teachers are expected to critically reflect and discuss various practices and
engage in activities like maintenance of records and registers, preparation of
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lessons and  unit plans, cassroom  management, school-community-parent
interface, and self-development vis-a-vis professicnalization of teaching practice,
presented in Portfolios and Reflective Journals, as record their experiences,
observations and outcomes of all the activitles undertaken, spread over two years
in different phases: the first year to focus on introducing student-teachers 1o
different types of schools, their environment, understanding children, developing
and reflecting on teaching learning materials; and the second year on student-
teachers participation  as  regular  teachers, experimenting  innovative
methodologies, reflecting on their own teaching, and self-assessing thelr
functioning various activities of school.

Snecific objsctives:

The School Internship Programime aims o introduce the studeni-teachers with
real school environment. In order to meet the specific requirement of course a
School Exposure Programme of 16 week duration is introduces during 2™ year of
D.ELEd. Course with following objectives:-

» Develop an understanding for applying different methods of teaching for
effective learning.

s Develop skills to conduct different activities and programmes other than
teaching, such as literary, cultural, educational, excursion and sports etc,

e Develop abilities to communicate effectively with students, peer groups,
teachers, community members, school management and Biock/District
Administration etc.

o Identify skills and develop creativity among students through organising
relevant activities to nurture it.

e Organize joyful activities to encourage students to construct their own
knowledge.

e Qrganize inclusive classroom practices in various ways.

» Develop an understanding and skills to evaluate the children’s performance.

e Develop plan and conduct classroom-based Action Research.

e Critically reflect on school experience programme and maintain record thereof.

Process of School internship Programme (blend of practice teaching and
community work) :



fvery student-teacher shall have to undergo an internship of 16 weeks in
identified schools in two phases at primary and upper privnary level. During this
neriod studeni-teacher shail be attached to a school to undertake all tasks and
duties as are assigned to a regular teacher in all school-related activities such
as: teaching in the school, taking requisite number of lessons in the methods
opted under supervision of mentor teacher and respective teacher educator{s}
from TEI, to gain in fine holistic experience of school and the teacher’s role. This
internship Programme is divided in to 02 phases, as mentioned below:

schedule

Year | Duration Level of | Remarks
| AndPhases . iPracice | o
el 17 weeks i start of 2™ Primary tn Govi, schools
2 {Phase i} Year L B
vear Iy eeks Betore the Upper Primary | In Govi. schools

{phase li A} | Board exam of

2" Year
2 weeks After Phase 1 A | Elementary In community
(Phase 1B} (Primary + adjourning to practice
Upper Primary} | school

Phase - I; Primary Classes
The 1% phase of School Internship Programme consists of 7 weeks duration
in which the pupil-teachers have to perform duties as regular teacher in
primary classes for specific period per day. Apart from it he/she is supposed
to carry out other activities such as peer observation, students evaluation
etc. The schedule of activities during Phase — | is given below

Sr. | Subject Period / Lesson Peer Practicing Regular Teacher’s
No. Plans Observation Lesson (Observation

1. English 15 4 4

2. Hindi / Urdu 15 4 4

3. EVS 5 4 4

4, Mathematics 15 4 4
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Phase - H A: Elementary {Upper Primary Classes)

The 2™ phase of School Internship Programme consists of 9 weeks duration in
which the pupil-teachers have to perform duties as regular teacher in upper
primary classes for specific period per dav for 07 weeks and have 1o do community
survay for 02 weeks, Apart from it he is supposed carry out other activities such as
neer abservation, student’s evaluation, carry out action research ete, The schedule
of activities during Phase ~ 11 A {5 given below:

E S Subject Period / Lessons Peor z Practiving Hegulay Teacher's

| Novo Plans Observation  Lesson Clservation
L Subject-1 o

2 ) s 4

L3 1

The major activities to be conducted during both the phases can be broadly
classified into three categories, as below:

1. Teaching

&

2.

Student teachers are expected to prepare lesson plans in four subjecits and
deliver at least 60 lessons (15 in each subject) in Primary classes

Student teachers are expected to prepare lesson plans in three subjecis
{optional subjects in curriculum) and deliver at least 51 lessons { at least 17 in
each subject} in Upper Primary classes

Every student teacher is expected to take 3 hours per day in primary and 3
periods per day in upper primary classes

Integrate student assessment activities with teaching learning process
Develop learning resources

Observe peer teaching: 4 lessons in each subject

Observe teachers’ lessons: 4 lessons in each subject

Conduct 2 Unit tests in each method: diagnostic test, followed by remedial
instruction

Conduct action research, case study, portfolio preparation and preparing
curnulative / anecdotal record of student etc.

Action Research



The students-teachers are expected to conduct an Action Research based on
actual problem identified by him/her during class room teaching during Phase-l or
Phase-il of Internship. The following steps may be taken up for undertaking action

research:
= identify 8 problem

s Propare a proposai

¢ Prepare appropriate tools

s implement the plan

& Do Data collection and encoding for anaiysis

s Analyse of data, interpret and wiite report

3. Community Survey

Community related activities — Visit homes of a few children; interast with
members of community to understand thelr needs; Communicate with community
members about school practices/processes; participate in community activities,

Plan & utilize community resources Yor school. (Group Activity}

Evaluation of Studeni-Teachers
Weightage to be assighed for documents submitted by student teachers.

Weightage to different activities

Component Minimum Number Percentage of
Marks

Teaching Competency 111 {Minimum) 30%

Record of Lesson Plan 111 {Minimum} 15%

Peer Observation record One for Primary another for 10%

{during internship) Upper Primary

Observation record of the | One for Primary another for 10%

Teachers’ lessons Upper Primary

Student Profile (Case Study) | One Report 5%

Action Research One Repott 5%

Report of Community 1 5%

Survey

Assessment Records & (one for each subject) 5%




N%eaching Learning Materials | 1 Portfglio _ 5% 4
Reflective Journal One for Primary another for 5% |

Upper Primary N N é

Presentalion 5% “;

Weightage for evaluators

| éggégméﬂéﬂé alﬁ mﬂw, e e e - N
iﬁtemaé o External®h®
Tl Faculty® | Mentor*™ {Internship School Teacher]

fE 9 Sae T S50

" TEi Faculty ~ The Teacher Educator from Teacher Education Institute where
student-teacher is envolled,
“Mentor ~ The teacher from School where student-teachers is doing School
Exposure Programme.
“External - External Evaluation team is to be appointed by examining body.
Composition Team for External Evaluation
a The external evaluation team will consisis of five external examiners from TEI,
excluding concerned TEl where student-teacher is enrolled, to be appeointed by
HBSE.
Process of internal Evaluation
TEI Faculty—100 Marks
it includes
e action research,
® community survey
e Reflective Journal
e Case study
Lesson plans

Mentor:
Primary school mentor — 40 Marks

o Teaching competency of primary classes
e Lesson plan

jle



e Teaching learning material
s Peser observation record

g Teacher cbservation record
& infern

Upper Primary school mentor - 60Marks

s Teaching competency of unper primary classes
o Lesson plan

e Teathing learning material

& Peer observation record

s Teacher chservation record

Process of external evaluation: External Examiners {206 Marks)

External evaluation will be carried out as per following scheme:
I, Primary (8IP -1 &)
e Hindi/Urdu
s English
s Mathematics
o EVS (Science/Social science)
(Each having 20 Marks)

. Upper Primary (SIP —11 B)
Hindi/Urdu
Optional -1
Optional -H

& & @ )

{Each having 40 Marks)
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DESIGHN

CLASS @ DLELED. 2 Yaar

COURSE - 203- Cognd  on, Leaming and Soclo-Cultural Content
THAE  : Three Hours

RIARKS 70

1. Weightage to oblec ves:

Objes we htarks Percentage
Knowledge 20 3
Understanding &2 3
Apphica on iz 20
Skt L )

2. Welghiage teformof ques ong:

Fype of ques ons Mo, of gues ong | Marks Percentage
YA K2 9 2
5A a5 4 57
LA {8 0 3

Miarks for each ques on are men oned in brackets,

3. Weightage to contents

Sro Mo, | Unit VA 5A LA Miarks

1. Learning and Cogni on 1{2) 3{5) 1(8) 5

2. Mature of Learnes {2 35 1(3) s}

3 Play - 1HH) . {5

4, Language and Communica on | 5(2) T{5) - 15
Total 7{2) (5 2(8 74

4. Scheme ofsec ons
There will be three sec ons according to the form of ques ons.

5 Scheme ofop ons
Intemal choice will be provided in the long answer type ques ons, within the same unit,

6. Di cultylevel

Marks Percentage
Dt cult: 14 20
Average : H 50
Easy: 21 30
Abbrevia ons: VSA :Very Short Answer Type

SA  :Short Answer Type
LA :Llong Answer Type




DESIGH

CLASS i DLELEM. 2™ Year

COURSE : 202 Schuol Culturs, Leadership and Changs
TiME s Thres Hours

MARBKS 70

x

i, Welghiage toobiss wes

Objer ve Marks Percentage
Knowledge 21 30
Understanding _ 28 (b
H}%ppgi{a on 14 20
Skitt ) g7 i
2. Wolghiage toformof ques ons:
Type of ques ons Mo, of ques ons | BMasks Percaniags
VS 2 i4 243
54 5(3) 44 57
LA A g 23

Marks for each ques onare men oned in brackets,

3. Weightage to contenis:

Sr.Mo, | Unit WSH 58 14 Marks

1 Struetures and Processes of the Indian Education Sysiem 1(2) 2{5 | - 12

2 School Effectiveness and School Standards 22 2% |- 4

3 School Leadership and Management 1{2) W8 11 115

4 Change Facilitation m Education 1(2) 2 |- 12

5 Project and Programmes in School Education 2(2) "o | 1@ |17
“Total 7(3) 1 8{5) {28 |70

4. Scheme ofsec ons
There will be three sec ons according to the form of gues ons.

5. Scheme ofop ons

Intemal choice will be provided in the fong answer type ques ons, within the same unit,

6. Bi cultylavel
Marks Percentage
D cult: 14 20
Average : 35 %0
Easy: 21 30
Abbrevia ons: VSA (Very Short Answer Type

S5A  :Short Answer Type
LA Long Answer Type
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CEASS
COURSE
THAE

MARKS

DESHEN

0. ELED, 2™ Your

203- Understanding the self Diversity, Gender and Inclusive Sducs on

: Thieee Hours
s 70

1. Weightage to obipe ves:

Ohiee v Marks Perconiags
Knowledge 2 3B
tderstending _ P 440
Apphica on id 20
i 07 i

2. Welghtage toform of ques ons:

Type of ques ons | Na. ot aues ons | Marks Pestentage
VA 7623 T 20
3A 8(5) 44 5%
LA 2(%) 6 23
Marks for each ques on are men oned in brackets.
3. Welghiage to contents :
Sr.fo. | Unit VaEA | 5A LA, Marks
1 Developing Sensitivity towards self 33 | 2t |- 18
2 Gender, School and Soclety 1(2y | 2(5) |- 12
3 Children with Special Needs - 28 |- 10
4 Diversity and Inclusive Education 1@{1E 1@} 15
5 Peace, Progress and Harmony 2118 18| 17
Total 7(2 1 8(5 |2(8 | 70

4. Scheme of sec ons
There will be three sec ons according to the fom of ques ons.

5 Schemeofop ons

intemai choice will be provided in the long answer type ques ons, within the same unit,

6. DI autylevel

Marks Percentage
DI cult: 14 2
Average 3B S0
Easy: 21 20

Abbrevia ons:

VSA :Very Short Answer Type
SA :Short Answer Type
LA ! iong Answer Type
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LLASE

! BLELED, 2™ Year

LOURSE @ 204- Pedagosy of Hindl Language

TBAE

: Throo Mouss

MARKS 70

1. Weightage to objee

DESHN

Objes we fiarks Percantage
Enowledge 21 3D
Understanding 28 4
Apgiica on 14 i
Skl {7 ]
2. Weightage to form of ques ons:
Type of gues ons Mo, of ques ons | Marks Porcentagn
YEA L 4 X -
58 HH 40 57
) 28 s} 2%
Marks for each ques on are men oned in brackets.
3. Waeightage to contents ;
Se. Unit V54 ¥} iA Marks
Ma.
1| 23— : wule /oo s TR © e 1(5) gy |13
272 ooy
2 zom-7: WO siwg g E(E5) B I
3 | 3@E-3: e BEm-o, YA oy 4(2) 1(5) - 13
HEq
4 | §ER—4 : WE-uT A v e ey | 22) 2(5) - |4
A @ ey
I TS e R R TR 12) i(5) s B
e U e
Total 7{2) 3(5) 2(8} 70

4. Scheme of sec ons

There will be three sec ons according to the form of ques ons.

5. Scheme of op ons

Intemal choice will be provided in the long answer type ques ons, within the same unit.

6. DI cutylavel
Marks Percentaga
Di cult: 21 30
Average : 23 40
Easy: 21 K 4]
Abbrevia ans: VSA :Very Short Answer Type

SA  :Short Answer Type
LA 1long Answer Type
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DESIGH

CLASS  cDELEd, Zad Year

COURSE : 205.Pedagogy of Urdu Languags

THEE : Tweo hours

HMARKS 35
Objectives FMarks Parcomage
Knowledgs & 28
Undsrstanding 14 46
Agpgiication ISk i1 32

2. Weightge to fosm of questions ;

Typs of questinns o, of guestions farks Percamtage
MEG 15§ | 15 43
S& 95 83 1% 43
LA 51 5 85 34
Marks of sach question are mentionad in brakals.
2 Welghtage o contents ;
S Mo, (Unit RCQ SAG LAG tarks
1. ATl Ay 2 Ay 40 #3} 18
2. s aidadng |44 3} 18
3, st B e | 30 15 08
a. Lok o i L 886 o |1} i{3) 57
_ e e
Totat 15{1} 5{33 15} 35
4, Scheme of sections

There will be three sactions acegrding to the form of questions.

5. Scheme of options

internal choice will be provided in the long answer type questions,

&. Difficuity level

Marks Percentags
Difficult : 427 17
Average 14 4G
Easy 15 43
Abbreviations: MOQ . Multiple Choice Type Questions

SA
LA

Short Answer Question

Long Answer  Question




CLASS :D.ELEM. 2™ Year
CUURSE : 206- Pedagogy of English Lanpusge

TME Thres Hours
BAARKS : 70

3. Weightage 1o obijee wes:

DESIGN

Ubjec ve Barks Parcentags |
Knowiledge 21 K11
Understanding 2B 4}
Applica on 14 FY
Skill &7 i

gu}

Weightoge toformof g

Tupe of ques ong No.of ques ong | Rarks Percentags

VEA 7 (23 14 26

S48 B(5 40 37

LA 3% i6 23

Marks for each ques on are rmen oned in brackets,
3, Weightage 1o contents :
Se. No. 1 Unig WSA $4 ia Marks
i Issties of teaching of English at the Ekmentary Stage 12y 1 2(5) - 12
2 Approaches of the teaching of English 32y | 25 - 16
3 Teaching Strategies {2 2(8) | 1{& 20
4 Learner Assessment I{2) 2{%) - 12
5 Plinning and Maierial Development 1 {2} - 1(8) 10
Total 7 (@) 3{3) {28) 70

4, Scheme of sec ons

There will be three sec ons according to the form of ques ons.

5. Scheme ofop ons

Intemal choice will be provided in the fong answer type ques ons, within the same unit.

6. DI cultylovel
Marks
Di cult: 14
Average : Kid)
Eagy : 21

Percentage
b
50
0

Abbrevia ons:

V5A ;Very Short Answer Type

SA :Sh

ort Answer Type

LA :long Answer Type




DESIGN

CLASS : DLELED. 7 year

COURSE : 207- Pro ciency & Pedagopy of Mathema s Bduca on

TIBAE : Three hours
MARKS (FD

1. Waightage to Objec ves:

Objec ve Biarks Percentage
Enowledge 21 X
Understanding 3 33
Anglica on 18 26
Skl % ' T
2. Weightage to formgues ons:
Tvpes of gues ons No.of ques ons Farks Percentage
VSA i) 14 A
5A 5 4} 57
LA A8 1% 23
Marks for each ques on are men oned in brackets,
3. Welghtuge (o Contents:
3r, Batne of Unit VA 54 EA Blaris
dao.
1. | dathema cal Reasoning 3{2) 2(5) P 16
2. | Pro diencyin content of upper {2 2{5 1(8)

primary level 20

3. | Pro ciencyin Algebra Thinking o 2{h) 1{&} 8

4. | issue about Assessment in 3(2) 2(5 —
Mathemas o 6
Total 72) 8(5) 2(8) 70

Marks for each ques onare men oned in brackets.

4. Scheme of sec ons:
There will be three sec ons according to the fomn of ques ons.
5. scheme ofop ons:
Internal choice will be provided in the long answer type ques ons, within the same unit.

6. Di cultylevel

Marks Parcentage
Di cult: 14 20
Average ; 3B 50
Easy: 21 30

Abbrevia ons: VSA :Very Short Answer Type

SA :Short Answer Tyne
LA Long Answer Type



C1ASS iLELES. 2™ Year
COURSE : 208- Pro  dency & Pedagogy of Soda! Selence Eduga on
THVE  « Throe Mowrs
MARKE: 7D

DSESHGRE

1. Welghtage tooblpe was:

Olilse ve Barks Parceniage
Knowdedge gL A
Understanding o0 X
Applica on Al X
Skl 14 ey

2. ‘Woightage o form of gues ons:

Type of guas ons No, of ques ons | Marks Percentage
YSA ) 14 2
SA &5 R 57
LA () 5 23
Marks for each ques on are men onsd in brackets.
3. Weightage 1o contents :
Sr. Mo, | Unit VSA SA L4 Marks
1. Mature of Sodal Sdences 2{2) 2{5) - 14
Z important Concepts of Social | 3(Z) 2(5 - iB
Sciences
3 Chifdren Understanding, 1(2) 2{5) 1({8) 20
Teaching-lgarning Materials
and Classroom Processes
4, Pedagogy and Assessment 1(2) 2{5) 1(8) 2
Total 7{2) 3(5 2(8) 70

4, Schema of sec ons

There will be three sec

5. Scheme of op ons

ons according to the form of ques ons.

Intemai choice will be provided in the long answer type ques ons, within the same unit.

6. Di cultylevel

Marls Percentage
Di cult: 14 20
Average 5 50
Easy: 21 30

Abhrevia ons:

VSA Very Short Answer Type
SA  :Short Answer Type
LA :Long Answer Typa




DEBIGH

CLASS  cEnELEd. 2% vear
COURSE 1 208 Pro clency and Pedagopy of Scizare Bduea on
THJE : Thyvee Hours

MARKE 70
1. Woeighlage to obhise wes:
Objes ve Biarks Parcenipge
Knowladae 21 X
Understanding 28 40
Applica on 14 2
Sk 1 10

2. Welghtage to form of quss ons

Tepe of guss ong He. of guas ons | RMarks Poreantags
YSA U7 {2 4 %
SA - Th] iy 57
LA 024y 16 23

Marks for each ques on are men oned in brackels,

3. Waeighinge {0 contents:

Se. Me. | Unit VE8 | 8A E4 PMarks

1. Understanding Science and Childrew's A 1205 [ 16
tdeas in Science

2 Revisi ng Schoal Sclence Concapts 2 1200 118 |2

3 Classroom Transac on and Assessment | 2(2) | 245) | 1 (8 |2

4 Science for All - 2(8) | - 0
Total A 1805 1208 1A

Marks for each ques onare men oned in brackets,

4, Scheme of sac ons
There will be three sec ons according to the form of ques ons.

5 Scheme ofop ons
intemal choice will be previdedin the fong answer type ques ons, within the same unit.

6. Di cultylevel

Marks Percentage

Di cult: “ 2

Average : B 20

Easy: 21 30
Abbrevia ons: VSA :Very Short Answer Type

SA :Short Answer Type
LA :longAnswer Type
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CLASS © D.ELED. 2™ YEAR

COURSE : 210- Pedagogy of Punjabi Language

THAE - Two Hours

DESIGH

MARKS : 35
1. Weightage 1o obleciives .
Chjective farks Perceniage
Knowledge 10 28
Understanding 14 40
Apptication/skill 1% 32
2. Weiphtage 1o forve of questions
Typs of Mo. of questions Marks Perconiage -
uestions 4 I
MCQ 35(3) 15 43
54 5{33 15 43 ]
LA (5} 05 M
tarks for sach questions are mentioned in brackets,
3. Weighiage to contenis
St no. | Unit pMCa SA LA BARKS
1 giaz | | PREies dag 3 awal | 4(1) 2 (3 10
ity
2 HIGZ 2 : nimIE fSsint 2{1) 143) 1{5) 0
3 Wiag 3 1 YIe-UST GOHeE 3 HEE 5{1} 143} 03
4 Ti6E 4 | o-URS 2 FoiER RenT A1) 1{3} 07
Total 15{1) 5(2} 15} 35
4. Scheme of sections

There will be three sections according to form of questions

5. Scheme of options
Internzl choice will be provided in the long answer type questions .
6. Difficulty level
Miarks Percentage
Difficult : 6 17
Average: 14 40
Easy 15 43
Abbreviations MCQ : Muitiple choice guestions

SA @ Short answer type

LA @ Long answer type



DESIGH

CLASS  : DLELEd. 2™ Vear

COURSE : 211- Pedagogy of Sanskrit Language
TivE : Two Hours

BAARKS 38

1. Weightage o objertivas :

Oblective Marks Porcenlage
Enowledge in 28
Understanding 14 403
Anplication/ Skill i1 32

2. Welghtage to form of guestions

Type of questions No. of guestions | Marks Percentage
MCQ 15(1} 15 143
SA e 15143
L4 HEY a5 14

parks for sach question are mentionad in brackess.

3. Weightage to contents

. Unig MCG A LA Bflarks

No.

1 | g1 g/ Seaunibean a{1} 23 | 10
TG
SIS—2 BT 2(1) 1(3) s) |10
FIe—3 TSRO erTaeoTa 5(1) 1(3) e 1 08

4 | g4 TPAUCATRIBTHI 1) 1{3) | 07
faelierrasE oa. |
Total 15(1) 5(3) 15) |35

4. Scheme of sections
There will be three sections according to the form of questions.
5. Scheme of options

Internal choice will be provided in the long answer type guestions.
6. Difficulty level

Marks Percentage
Difficult : 06 17
Average ; 14 40
Easy ; 15 43
Abbreviations: MCQ: Very Short Answer Type

5A :Short Answer Type
L& :long Answer Type

Y -




Sr. | Courses | Course Marks Weight agé Student

feo. Cade Thaory Practicum e, Contact
Warks | hoursf
Extarnal | External | Interpal waels

1. | Childhood and Development of 101 70 10 100 | 140 fhrs.

B children o

2. Education, Saciety, Qurriculum and igz 70 Y 100 144 hys,
it ¢ —— Lea rﬁar PP P L A1 1+ Lttt 18 1 ettt se8E1 = 4Bt ettt £t e o et | B SRR £ AT 1 B mf st ere

3, Pedagogy across the curriculum, 103 74 6 | 100 | 14Dhrs
_ KT & ActionBeseageh ¢+ 4 b

4, Contemporary Indian Soclety in4 It 3¢ 160 | 140 hrs. |

g, Proficiency & Pedagogy of 105 70 em 30 140 140 hrs.
iathematics Education

B. Proficiency & Pedagogy of 106 70 30 100 140 hrs.
Enviranmenial Studies

7. Proficiency in English language 107 70 wam 30 100 140 hrs,

g, Proficiency in Hindi Language 108 70 30 1460 143 hrs.

9. |Qptonal i fho i __
Proficiency in Urdu Language 109 35 —— 15 50 70 hrs.
J‘ORJ’
Proficiency in Punjabi Language 110 35 e 15 50 70 hrs,
IORI‘
Proficiency in Sanskrit Language 111 35 -— 70 hrs.

‘%ﬁ;ﬁﬁ e - é, - e s

10. | Children’s Physical and Emotional 151 20 50 hrs.
Health

11. | School internship Programme Sip-1 —— 50 50 100 | 04 weeks
Total 595 70 335 1000

14




| Cognition, i,enég and Sacio-

Courses

o £

Course

Code

Marks Weightage Student |

Theoyy Practicum Mast, contact
Marks hours/

Euternal | Externa! | Bnfernal weeks

“aoy of %-%iﬁfﬁi.l.,g.s.iae |

Gender and nclusive Education

St

70 30 100 160 hrs,
Cudtural context
2. School Culiure, Leadership and 202 70 e 30 104 160 hrs.
Change L _
3. Understanding the self, Diversity, 203 i . 30 148 1600 hrs,

10N

Pedagogy of Urdu Language 2058 1 15 50 S hrg.
OR
Pedagogy of Punjabi Language 210 35 15 50 50 hs.
f{:}gﬁ
Pedagogy of Sanskrit Language 211 35 “rm 15 50 56 hrs.
Choose any two Courses from 5. number 6 10 9
6. Pedagogy of English Language 206 75 ——— 30 100 100 hrs.
7. Proficiency & Pedagogy of 207 70 e 30 100 100 hys.
Mathematics Education
8. Proficiency & Pedagogy of Social 208 70 - 30 100 100 hrs.
Science Education
S, Proficiency & Pedagogy of Science 208 70 e 30 100 100 hrs.

Work and Art Education 251 - 20 30 50 50 hrs.
11. | Schoo! Internship Programme Sip-il ——— 200 200 400 | 16 weeks
Total 455 220 425 1100

144



